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Introduction

The context... ENGLAND

What do you have to teach in RE?

The situation with Religious Education in England is unique. RE is a statutory subject that sits alongside
the National Curriculum.

It is compulsory in all schools in England except for pupils withdrawn at the request of their parents.
(The Education Act 2002, section 80)
Academies must provide RE in accordance with their funding agreements.

(RE in English schools: non-statutory guidance 2010)

It becomes more complicated when considering what must be included in the RE curriculum and the
approach to be used.

Community schools/ Foundation schools/ Voluntary Controlled schools must provide RE in accordance
with the locally agreed syllabus for RE.

In Voluntary Aided schools with religious character the RE curriculum is determined by the governors in
accordance with the trust deed, and they may choose to follow the locally agreed syllabus or to design
their own.

Academies and Free schools

e Such schools with no religious character may choose to follow the locally agreed syllabus but are
free to design their own schemes of work

e Denominational academies e.g. Roman Catholic, and most Muslim and Jewish academies, deliver
RE in line with their denominational syllabus (where there is one)

 Faith (but non-denominational) academies are free to agree their RE curriculum with sponsors and
the Department for Education.

These schools could adopt the locally agreed syllabus but are autonomous in this choice.

(RE in English schools: non-statutory guidance, DCSF 2010, pages 27-30)

Does Discovery RE meet the requirements of your locally agreed syllabus?

Discovery RE is not an agreed syllabus but is a set of detailed medium-term planning that can support
schools to structure their RE scheme of work in order to deliver their locally agreed syllabus if they
need to, or to structure their RE curriculum in this developmental and comprehensive way if they are
autonomous.

At Discovery RE, we understand it can be challenging to assess the extent to which Discovery RE can help
you fulfil the requirements of your locally agreed syllabus, and to assist you we have mapped it to 100+
syllabi. These mapping documents can be requested through the website. We are happy to map Discovery
RE to your syllabus if we have not yet done so, or to update our maps when your syllabus is updated if you
get in touch and let us know what is needed.

It is never possible to state categorically that Discovery RE will fulfil all requirements as this depends to a
large extent on the way the teacher translates Discovery RE into short-term planning and on the nature of
the delivery.

However, we are very confident that Discovery RE gives a comprehensive structure for RE across the
whole primary school, provides a key enquiry question for each half-term, selects the most appropriate
subject knowledge to be taught to enable children to answer the enquiry question and goes on to provide
assessment tasks, guidance and attainment descriptors, with exemplification.

This confidence is certainly supported by the evidence base we have regarding Church of England schools
which are using Discovery RE.

The quantitaive and qualitative evidence shows Discovery RE to be making a significant contribution to RE,
school ethos and additionality.
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Christianity is taught in each year group, with one other religion selected to be considered alongside
this. There are additional optional extra Christianity enquiries for Years 4, 5 and 6 which can be added to
ensure church schools deliver more than the specified amount of Christianity in relation to the SIAMS
requirements.

(There is also an overview that suggests how schools wishing to use the ‘Understanding Christianity’
materials could integrate these into the Discovery RE programme, in the ‘other’ section of the folder).

Suggestions on how and when to include work on Humanism (should that be deemed appropriate) are
included in some enquiries.

Is there any national guidance on what should be taught in RE or what an agreed syllabus should look
like?

1. 2004 non-statutory national framework for RE

This framework, whilst non-statutory, offered guidance to SACREs on the structure, content and, to
an extent, the pedagogical approach of their syllabi.

It describes learning in RE in terms of two attainment targets:
Attainment Target 1: Learning ABOUT religion
Attainment Target 2: Learning FROM religion

This framework also suggests assessing according to a national 9 level descriptors, 1-8 plus EP
(Exceptional Performance)

Some agreed syllabi around the country still use these systems to structure and describe learning,
so Discovery RE references the two attainment targets on the overview maps. It shows AT1 in BLUE
and AT2 in RED.

For those who still need it, Discovery RE also references the 9-level assessment system but
alongside this provides a ‘beyond levels’ process comprising 3 age-related expectation attainment
descriptors (working TOWARDS, AT and BEYOND) for each enquiry, as well as summary
descriptors for the end of each key stage.

2. 2013 national curriculum framework for RE (NCfRE)
This framework, again non-statutory, reorganised RE learning under 3 strands:
A. know about and understand a range of religions and world views
B. express ideas and insights about the nature, significance and impact of religions and world views
C. gain and deploy the skills needed to engage seriously with religions and world views.

It is assumed that aspects of all 3 strands will be contributed to in every enquiry
so the strands are not referred to on the overview mapping grid.
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How is the planning set out in Discovery RE?

Discovery RE advocates an enquiry-based approach with a 4-step process

The key question for the enquiry is such that it demands an answer that weighs up ‘evidence’ and reaches
a conclusion based on this. This necessitates children using their subject knowledge and applying it to
the enquiry question, rather than this knowledge being an end in itself. Discovery RE focuses on critical
thinking skills, on personal reflection into the child’s own thoughts and feelings, on growing subject
knowledge and nurturing spiritual development.

The 4-step enquiry process

Step 1 (usually 1 lesson)

Engagement: The human experience underpinning the key question is explored here within the children’s
own experience, whether that includes religion or not e.g. a human experience underpinning the question,
‘What is the best way for a Sikh to show commitment to God?" is ‘commitment’, so lesson 1 aims to help all
children resonate with the experience of ‘commitment’ in their own lives. If they can relate to this human
experience they will be better able to understand the world of religion into which the enquiry takes them.
Their personal resonance with this underpinning human experience acts as the BRIDGE into the world of
religion (which may be very much outside of their experience).

The BRIDGE concept/experience is shown clearly under the Step 1 box on the planning. This guides the
teacher as to the focus of Lesson 1, which does not have to include anything explicitly ‘religious’.

Step 2 (usually the equivalent of 3 lessons)

Investigation: The teacher guides the children through the enquiry, children gaining subject knowledge
carefully selected to assist their thinking about the key question. Some of the enquiries have a lot

of relevant content so teachers do need to be selective and not try to cover too much. Depth is more
important. The acquisition of the factual information about the religion /belief system being studied is
important, but not as an end in itself.

Step 3 (usually 1 lesson)

Evaluation: This lesson draws together the children’s learning and their conclusions about the key
question of that enquiry. This is an assessment task (the activity sheet and resources are included) which
the teacher can assess by using the age-related expectation descriptors at the end of each enquiry. These
are exemplified, and tracking and record sheets are included, as are pupil self-assessment sheets.

The expectations may well lend themselves to meaningful and less onerous report writing, the activity
sheets providing evidence in children’s books for their learning in each enquiry.

We are not suggesting that paper-based evidence is the sole form of assessment in RE. The expectation is
that the assessment activity sheets provided will be seen in conjunction with teacher observations of the
children’s work and responses throughout the enquiry.

The strands of learning are colour-coded in the planning, the assesment activity, attainment descriptors
and exemplification to make this process easier for busy teachers.
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We believe that RE insights are not bound by literacy skills.
Step 4 (usually 1 lesson)

Expression: Children are taken back to Step 1, their own experience, to reflect on how this enquiry might
have influenced their own starting points and beliefs. There is often further evidence for their books
produced in this lesson.

Children’s progress is best recorded in individual journals or portfolios, but the whole learning experience
of the class may be gathered into a class Discovery RE Portfolio.

Discovery RE journal/portfolio covers can be downloaded from the Discovery RE website.
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The overview mapping grid that follows...
Year 5 Overview

Enquiry Question

Theme/
Concept

Areas of Enquiry A-F
AT1 AT2
ABOUT FROM

Discovery RE

Learning Objective

Spiritual,
moral, social
and cultural

Resources

opportunities

Autumn 1 How far would a Sikh go for his/her | Belief into AT1B We are learning to compare | Spiritual Sikhnet and British Library websites:
Sikhism religion? Action Practices and ways of life the different ways Sikhs put | cyjtyral Formation of Kasha
Do religious people lead better lives? AT1C their religion into practice. Look for clips about Sikh weddings
Is religion the most important influence Forms of expressing meaning online
and inspiration in everyone’s life? AT2F 5Ks
(Believing/Behaving) Values and commitments Picture cards of Sikh artifacts, events
and places: Story of the Kalsha, 5Ks,
Wedding, Golden Temple, Langar,
Amrit Ceremony
OR
Autumn 1 What is the best way for a Hindu to | Prayer and AT1B We are learning to Spiritual 10 artefacts relating to Puja
Hindui show i to God? Worship Practices and ways of life understand how Hindus Cultural The ‘Gayatri Mantra’ (internet): Hindu
and Do religious people lead better lives? AT2F fhgwéhe'chmm'tlm‘i"t,f morning prayer
Humanism | pg ) religious beliefs influence people Values and commitments tﬁerg isznbe:tev:/l: uatel
to behave well towards others? ¥
(Believing/Belonging)

From left to right..explaining the columns
Column 1
The academic term and focus religion

Column 2

The key enquiry question with additional sub-questions to help the focus.

Believing/Belonging/Behaving. The most relevant of these are shown, again to add focus.

Column 3

The theme of the enquiry and, for the Christianity enquiries, the ‘concept’ (core belieflis also shown. These
concepts are aligned to the ‘Understanding Christianity’ project and are developed throughout Discovery
RE in a spiral manner.

Column 4

For those who need this because their agreed syllabi still include them, this column shows the Attainment
Targets 1 and 2 (Learning ABOUT and Learning FROM] as well as identifying the specific areas of enquiry
(A-F) most contributed to in this enquiry.

Areas of enquiry

Some syllabi structure the RE learning expected under 6 areas of enquiry:

A. beliefs, teachings and sources

B. practices and ways of life

C. forms of expressing meaning

D. identity, diversity, belonging

E. meaning, purpose and truth

F. values and commitments

Column 5

The overall learning objective for the whole enquiry.

Column 6

SMSC. This column indicates which of the spiritual, moral, social, cultural development opportunities are
most likely to be offered in this enquiry.

Column 7

Resources. This column acts as a summary of the resources suggested /signposted in the enquiry.

The Discovery RE website includes suggested resources which could be used for each enquiry.
www.discoveryschemeofwork.com
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Overview of Learning Outcomes for Year 5

Year 5 My Learning Progress
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.

Name:

Year 5 Autumn 1

Teacher note:

The learning outcomes

for each enquiry can be
downloaded/edited/printed from
the ‘Assessment’ file on the
Discovery RE CDrom/USB stick
for teacher records and pupils’
Discovery RE Journals.

Class:

Comments

How far would a Sikh go for his/her religion?

WORKING | can start to explain why some things | do are more
TOWARDS important to me than others and what difference that
makes.
| can use the right words to describe some of the ways
Sikhs show their religion is important to them and start to
explain why not all Sikhs practise their religion in the same
way.
| can start to explain why | think some practices are more
(Level 3) important to Sikhs than others.
Year 5 | can identify the different levels of commitment | show to
. different things and explain these priorities.
exPeCtatlon | can make links between how Sikhs practise their religion
WORKING AT and the beliefs that underplp this.
| can respectfully ask questions about some of the ways
Sikhs choose to behave and the levels of commitment they
(Level 4) show.
WORKING | can explain some of the beliefs that are important to me
BEYOND and how | choose to show commitment to them.
| can use a wide range of religious vocabulary in
suggesting reasons for the differences in the ways Sikhs
choose to commit to and express their religion.
| can express my opinion as to why Sikhs seem to show
(Level 5) different levels of commitment and comment on this.
OR

Year 5 Autumn 1

What is the best way for a Hindu to show commitment

to God?

Comments

WORKING
TOWARDS

(Level 3)

| can express why showing commitment to something may
be a good thing.

| can describe some of the ways that Hindus choose to
show commitment to God and am starting to understand
that they may do this in different ways.

| can express an opinion on which way | think might be the
best way for Hindus to show their commitment to God and
start to give my reasons.

Year 5
expectation

WORKING AT

(Level 4)

| can show an understanding of why people show
commitment in different ways.

| can describe how different practices enable Hindus to
show their commitment to God and understand that some
of these will be more significant to some Hindus than
others.

| can express why | think Hindus might choose different
ways to show commitment to God.

WORKING
BEYOND

(Level 5)

| can explain why one way of showing commitment may
not be better than another.

| can explain why it is important to Hindus to show their
commitment to God and can describe different ways they
choose to do this.

| can offer my own opinion on how it might be best for

a Hindu to show commitment to God with supported
reasoning.

13
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Year 5 Autumn 2
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Is the Christmas story true?

Comments

WORKING | can start to explain why people may see an event in
TOWARDS different ways.
| can describe what a Christian learns from the Christmas
story.
| can start to explain that true can mean different things
(Level 3) relating to the Christmas story.
Year 5 | can start to explain how ‘true’ could mean different
. things to different people, and how stories can be ‘true’ in
expe(:tatlon different ways.
pfellele el | can start to explain the Christian belief that Jesus was the
Incarnation of God.
(Level 4) | can start to express an opinion on whether the Christmas
story is true and what this might mean to Christians.
WORKING | can give my opinion on whether a favourite story is ‘true’
BEYOND and explain why.
| can identify different sources of the Christmas story
and explain the meaning of Christmas to Christians
(Incarnation).
| can explain my own opinion on whether the Christmas
story is true and say what Christians might think of my
(Level 5) opinion.

14
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Year 5 Spring 1
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Are Sikh stories important today?

Comments

WORKING | can give an example of a story that teaches me how to
TOWARDS behave towards other people.
| can describe what a Sikh/non-Sikh might learn from
a Sikh story and start to explain why stories can be
important.
| can understand how what Sikhs learn from stories can
(Level 3) influence how they behave.
Year 5 | can explain how some stories can teach people about
expectati on what is important and how to behave.
| can recognise that stories can be an important way
WORKING AT of expressing belief and meaning and can explain the
relevance of a Sikh story.
| can explain how some stories can teach Sikhs about what
(Level 4) is important in life and relate this to non-Sikhs.
WORKING | can give my opinion as to why stories may be important to
BEYOND people today.
| can tell you several Sikh stories and explain why some of
these are relevant to Sikhs and non-Sikhs.
| can explain why Sikh stories could be considered
(Level 5) important today.
OR

Year 5 Spring 1

How can Brahman be everywhere and in everything?

Comments

WORKING | can explain some of the different roles | play whilst still
TOWARDS being me.
| can describe what a Hindu might believe about one of
the Hindu gods and start to understand that Brahman is in
everything.
| can recognise what | think about some Hindu
beliefs about Brahman and gods, showing respect to
(Level 3) Hindus.
Year 5 | can describe some of the characteristics that make me
expectation Irne evenl:vhlfar;(l imtvp‘)llaylna-dgfe;)er;.t rfoles. y
can make links between Hindu beliefs regarding
sfellalie el Brahman and gods with how they choose to live their lives,
(assessed through Activity Sheet 2).
| can express my understanding of how Brahman can/
(Level 4) cannot be in everything.
WORKING | can explain how values and qualities such as kindness
BEYOND or friendship can be shown in different aspects of my life
whichever role | am playing.
| can start to explain how the Hindu belief that Brahman
is everywhere and in everything influences Hindus in their
daily lives. (assessed through Activity Sheet 2).
(Level 5) | can give my own views on the Hindu belief in Brahman.

15
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Year 5 Spring 2

Discovery RE

How significant is it for Christians to believe God
intended Jesus to die?

Comments

WORKING | can start to consider the goals and purpose | would like
TOWARDS for my life.
| can say how some events in Holy Week tell Christians
about Jesus’ purpose/destiny.
| can consider important questions about whether Jesus
(Level 3) knew He was going to be crucified.
Year 5 | can give an example of someone with a strong sense of
expectation purpose for their life and give my opinions on this.
WORKING AT | can start to explain whether God intended Jesus
to be crucified or whether Jesus’ crucifixion was the
consequence of events during Holy Week.
| can start to express my opinion about Jesus’ crucifixion
(Level 4) being his destiny/purpose.
WORKING | can start to show an understanding of the difference
BEYOND between purpose and destiny.
| can consider whether God intended Jesus to be crucified
or whether Jesus’ crucifixion was the consequence of
events during Holy Week and find supporting evidence.
| can give my opinion about the importance for Christians
(Level 5) of Jesus’ death being part of God’s plan.

16
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Year 5 Summer 1 | What is the best way for a Sikh to show commitment Comments
to God?
WORKING | can express why showing commitment to something may
TOWARDS be a good thing.
| can describe some of the ways that Sikhs choose to
show commitment to God and am starting to understand
that they may do this in different ways.
| can start to show | understand that Sikhs make choices
(Level 3) about how they show commitment to God.
Year 5 | can show an understanding of why people show
expectation commltmer?t in d|ffer(.ant ways. . .
WORKING AT | can describe how different practices enable Sikhs to
show their commitment to God and understand that some
of these will be more significant to some Sikhs than others.
| can start to express what | think about the best way a
(Level 4) Sikh could show commitment to God.
WORKING | can explain why one way of showing commitment may
BEYOND not be better than another.
| can explain why it is important to Sikhs to show their
commitment to God and can describe different ways they
choose to do this.
| can give my opinion on what | think Sikhs should do to
(Level 5) show commitment to God and explain why.
OR
Year 5 Summer 1 | Do beliefs in Karma, Samsara and Moksha help Hindus Comments

lead good lives?

WORKING | can say how considering the outcomes of an action can
TOWARDS affect how you choose to act.
| can describe a Hindu belief relating to life after death and
begin to explain the impact of this on a Hindu'’s life.
| can start to see how belief in Karma could make a
(Level 3) difference to how Hindus choose to live.
Year 5 | can start to express my own views about life after death.
expectation | can compare Hindu and Christian beliefs relating to life
after death and tell you how these make a difference to
e believers’ lives.
| can express my own views about Hindu beliefs and
(Level 4) whether they make sense to me or not.
WORKING | can express my views on life after death and start to
BEYOND explain how these views may make a difference to how |
live my life.
| can start to explain how beliefs about life after death
make an impact on the ways Hindus choose to live their
lives.
| can express an opinion on the Hindu belief in
(Level 5) reincarnation with some reasoning.
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Year 5 Summer 2 | What is the best way for a Christian to show

WORKING
TOWARDS

(Level 3)

commitment to God?

| can express why showing commitment to something may
be a good thing.

| can describe some of the ways that Christians choose to
show commitment to God and am starting to understand
that they may do this in different ways.

| can start to understand there are different degrees of
commitment and that’s up to individual Christians.

Comments

Year 5
expectation
WORKING AT

(Level 4)

| can show an understanding of why people show
commitment in different ways.

| can describe how different practices enable Christians to
show their commitment to God and understand that some
of these will be more significant to some Christians than
others.

| can explain why | think some ways of showing commitment
to God would be better than others for Christians.

WORKING
BEYOND

(Level 5)

| can explain why one way of showing commitment may
not be better than another.

| can explain why it is important to Christians to show their
commitment to God and can describe different ways they
choose to do this.

| can explain that individuals choose to show different
degrees of commitment to their religion and can relate this
to commitments | make in my life.

Year 5 Optional

Does belief in the Trinity help Christians make better
sense of God as a whole?

Comments

WORKING
TOWARDS

(Level 3)

| can think of a gift/‘power’/character attribute that | may
have which may be useful to others.

| can describe the members of the Trinity with some
reference to the roles they have and start to understand
that they are consubstantial.

| can say whether or not | think a Christian may find the
Trinity helpful in understanding God as a whole, showing
respect to Christians.

Year 5
expectation

WORKING AT

(Level 4)

| can explain how other people may have different aspects
to their nature.

| can make links between the consubstantial nature of God
in 3 persons and the attributes that these persons share.

| can reflect on the Christian belief in The Trinity and some
of the sources of this belief and express thoughts on this.

WORKING
BEYOND

(Level 5)

| can use my self-knowledge of the hidden and open
aspects of my character to empathise with others who may
also keep private characteristics which may be similar to or
different from me.

| can explain how the belief in the Trinity may help
Christians to understand more readily the different aspects
of God and how these contribute to God as a whole
through the belief that it is still one God.

| can explain my opinion on whether or not a Christian would
find the Trinity helpful in understanding God as a whole.

18
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Colour-coded descriptors in Discovery RE

“WORKING AT”

expectation.

Most children are
expected to reach these
expectations.

GREEN DESCRIPTORS

Personal resonance with or
reflection on

The concept / belief
underlying the subject
matter of the enquiry

Child’s own thoughts,
opinions, belief, empathy.

BLUE DESCRIPTORS

Knowledge and
understanding of the
subject matter of
that enquiry (subject
knowledge)

RED DESCRIPTORS

Skills of evaluation and
critical thinking in relation
to the big enquiry question

End of Key Stage 1

(Year 2, Age 7, ‘old’ Level
2)

| can tell you / talk about
what concepts like
belonging, commitment,
kindness, forgiveness
mean to me in my world

| can verbalise and / or
express my own thoughts

| can recall facts about
the religions / beliefs |
have studied, begin to use
the religious vocabulary
and start to explain the
significance and meaning
of the facts, practices etc.

| can start to think through
the enquiry question
using some facts and am
beginning to see there
could be more than one
answer.

End of LOWER key Stage 2
(Year 4, Age 9, ‘old” Level
3)

| can tell you / talk about
the concept / belief e.g.
belonging and start to
relate this to the people |
am studying e.g. Jews.

| can express my own
opinions and start to
support them with
rationale.

| can recall facts about
religions | have studied,
select the facts that

are most significant to
the enquiry and start to
explain their relevance /
importance.

| can apply my knowledge
to the enquiry question and
give an answer supported
by one or more facts.

End of Key Stage 2

(Year 6, Age 11, “old’ Level
4)

| can explain how the
concept / belief e.g.
forgiveness resonates in
my own life and can also
see this might be different
for other people because of
their religion/beliefs

| can express my own
thoughts etc having
reflected on themin
relation to other people’s.

| can recall facts about
religions and explain
differences in practice and
interpretation within and
between religions / belief
systems.

| can weigh up evidence
and different arguments
/ aspects relevant to the
enquiry question and
express my answer,
supported with evidence /
rationale.
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Year

Autumn 1

Theme:
Belief into Action

Key Question:
How far would a Sikh go for
his/her religion?

Religion:
Sikhism
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vy Teacher note:

Discovery RE
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Key Stage 2 o

Medium Term Planning

| Term: Autumn 1

Theme: Belief into Action Religion: Sikhism

Key question for this enquiry: How far would a Sikh go for his/her religion?

Learning Objectives: We are learning to compare the different ways Sikhs put their beliefs into practice.
Teaching and Learning Activities

Step 1 Engagement (1 lesson)

Introduce Auberon Owl é and ask why he is called Auberon. He will ask challenging questions and we can ask him questions.
Give envelope cards printed from the Discovery RE website. How far would you go i.e. to what extent would you apply yourself to
get fit and healthy enough to run cross-country for the school team?

Children stand on an imaginary continuum to show the range of level of commitment to this goal.
Auberon Owl i asks: Why would some exercise, train and watch their diet and others wouldn’t bother?

Do they all think that being healthy is important i.e. share a belief? How do they put this into practice? Different forms of
commitment.

Different levels of commitment. What determines these levels? Other examples.
Class could make a tree of their commitments and discuss the level/intensity of commitment they apply to these.

BRIDGE: LEVELS OF COMMITMENT W)
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Medium Term Planning

| Term: Autumn 1

Theme: Belief into Action Religion: Sikhism

Key question for this enquiry: How far would a Sikh go for his/her religion?

Learning Objectives: We are learning to compare the different ways Sikhs put their beliefs into practice.
Teaching and Learning Activities

Step 2 Investigation (3 lessons)

The five key Sikh beliefs are:

» God is in everything (Sikhs see God as an energy source rather than as a physical entity) ¢ It is a Sikhs duty to serve others
* All people should be treated as equals.

« Sikhs should share what they can with others

« Sikhs should earn their living honestly

* The purpose of life for a Sikh is to see and speak with god (through meditation by saying Waheguru).

During the forming of the Khalsa, many Sikhs were prepared to sacrifice their lives watch Video 9.

Guru Nanak expected Sikhs to give a lot for and to their religion. What are they prepared to give? What levels of commitment?

% Auberon Owl: Nowadays what do people feel so strongly about that they would be willing to die for e.g. wars fought for what?
People fought against oppression and hence took part in WW1 and WW?2. Teach the children that Sikhs also took part in both WW1
and WW2. Watch Video 16.

As the children discuss the following aspects below, they should begin to discuss which aspects might be more/least important to a
Sikh.

Self-sacrifice - fighting in wars

The British Indian Army only employed Baptised Sikhs as soldiers during WW1 and WW?2.

Qu: Why do you think they only employed baptised Sikhs? Because baptised Sikhs were well-known for their honesty, bravery and
courage (they were known as a ‘martial race’).

Qu: Why did Sikhs take part in the world wars? Sikhs believe in freedom of speech and expression. They wanted to make a
difference in the world.

Discuss what self-sacrifice means for them. Discuss examples e.g. giving up their food for someone else, giving up their time to help
their friend etc.

Putting others before themselves

Listen to the story using Audio 3. Use Slide 24 as a visual aid.

Qu: Why did the ninth guru give his life for people who followed a different religion? What does story this tell us about Sikhs? That
Sikhs are willing to sacrifice their time, effort, money, energy and even life for the well being of others regardless of their religion,
gender, age or race.

Discuss examples of how the children put others before themselves in everyday life.

Read through news article on Slide 21.

Qu: Why did he take off his turban despite it meaning so much to Sikhs? Sikhs believe that helping others underpins their core
values above all else.

The Langar

Which of the key beliefs are highlighted through the ‘Langar’? Establish that Sikhs believe it is a good thing to treat people equally
and share with people. Sikhs see the Langar as an opportunity to give, more than as a sacrifice.

The Golden Temple

How far do Sikhs go? Literally to the Golden Temple of Amritsar Video 17.

Qu: When/why do Sikhs travel to the Golden Temple? Sikhs believe God is everywhere so they don't have to go to Amritsar but may
choose to go to see such a beautiful, special and historic place.

26
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Key Stage 2 cont. -
Medium Term Planning

| Term: Autumn 1

Theme: Belief into Action Religion: Sikhism
Key question for this enquiry: How far would a Sikh go for his/her religion?
Learning Objectives: ?

Teaching and Learning Activities

Step 3 Evaluation
(1 lesson)

Use Activity Sheet 19a. Ask children to rank order the aspect that would take the most effort/sacrifice for a Sikh down to the
easiest.

Children then answer the questions on Activity Sheet 19b.
@ Auberon Owl: Why do Sikhs so much effort into their religion? Is it OK that not all Sikhs put the same amount of effort in?

9

Step 4 Expression
(1 lesson)

Children to think about something that is really important to them - it could be a hobby. What might you be prepared to give up/how
much effort do you give to your hobby? Make a pie chart to demonstrate what you are committed to and to what extent and why
you make these choices.

Evidence in Discovery RE Journals: Activity Sheet.

27
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Year 5: Autumn 1 - Sikhism
Enquiry: How far would a Sikh go for his/her religion?
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Year 5: Autumn 1 - Sikhism ' ' '

Enquiry: How far would a Sikh go for his/her religion? 4 A\

Name: Class:

Choose picture cards and order them from the aspect that you think would take the
highest level of commitment to the lowest level. Explain what is happening in each
picture and say why you have put them in that order.

This picture

This picture shows...
shows...

| have ranked it at
the top because...

This picture shows...

| have ranked it lower
down because...

Why do some Sikhs put so much effort into their religion?

Is it OK that not all Sikhs seem to put the same amount of effort in? Does more effort
mean you are a better Sikh?

29
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Year 5 My Learning Progress
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.

Name: Class:
Year 5 Autumn 1 How far would a Sikh go for his/her religion? Comments
WORKING | can start to explain why some things | do are more
TOWARDS important to me than others and what difference that
makes.

| can use the right words to describe some of the ways
Sikhs show their religion is important to them and start to
explain why not all Sikhs practise their religion in the same

way.
| can start to explain why | think some practices are more

(Level 3) important to Sikhs than others.

Year 5 | can identify the different levels of commitment | show to

expectati on different thln.gs and explain thes¢.e prlorltles:. -
| can make links between how Sikhs practise their religion
WORKING AT and the beliefs that underpin this.

| can respectfully ask questions about some of the ways
Sikhs choose to behave and the levels of commitment they

(Level 4) show.
WORKING I can explain some of the beliefs that are important to me
BEYOND and how | choose to show commitment to them.

| can use a wide range of religious vocabulary in
suggesting reasons for the differences in the ways Sikhs
choose to commit to and express their religion.

| can express my opinion as to why Sikhs seem to show
(Level 5) different levels of commitment and comment on this.

To improve next time | will

30
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Exemplification
Year 5: Autumn 1 - Sikhism
Enquiry: How far would a Sikh go for his/her religion?

| These are examples of the style of answer for each expectation. The content could be different. |

| WORKING TOWARDS

| really like painting so | would give up going outside to play if | was allowed to stay in and paint because
painting is more important to me than playing.

Sikhs show their religion is important to them by going on a pilgrimage to the Golden Temple of Amritsar.
This is far away so not all Sikhs would be able to go. They can still show their religion is important to
them by taking part in the Amrit ceremony, going to the Gurdwara and sharing a meal called the Langar
to show that everyone is equal. Some Sikhs save up for years to go to the Golden Temple of Amritsar
but this doesn’t mean they are better than the Sikhs who never get there.

It may be that some Sikhs think it is more important to stay at home and spend money on looking after
their families or may give money to charity instead of spending it on a pilgrimage to Amritsar. It depends
what they think is most important.

Year 5 expectation | WORKING AT

| say that | am really committed to being healthy but | realise I’'m not really when | choose to watch TV
instead of going outside and playing sport when it is cold.

Sikhs believe that it is their duty to serve others and that all people are equal and that they should share
what they can with others. This is why they have a meal called the Langar. Anyone can go to the Langair,
even if they are not a Sikh. Sikhs share the food with them no matter who they are or what religion they
are, Sikhs treat everyone as equals.

| would like to ask some Sikhs why they are prepared to let their parents arrange their marriage partner
for them. Why is that a good thing and is that what God wants?

| WORKING BEYOND

| am most committed to animal welfare. | belong to the Whale and Dolphin Conservation Society out of
my own money and | would go without other things to do that. I'm quite committed to my football team
but | would not pay money for tickets for them if it meant | couldn’t afford my WDCS subscription.

Sikhs believe that they should share what they can with others. This could be interpreted in different
ways by Sikhs because one Sikh’s interpretation of sharing could be different to another. One Sikh
might give money to charity and another might contribute time to the Langar. Sikhs believe that during
their lifetime they should try and visit the Golden Temple of Amritsar. Some Sikhs might take this more
seriously than others and do everything they can to get there. Other Sikhs might feel that this would be
too far to travel and cost too much money so they decide it is not possible but try to put their beliefs into
practice in other ways, such as going to the Gurdwara, serving others at the Langar meal, taking part in
the Amrit ceremony and wearing the 5Ks.

| think some Sikhs show their commitment in different ways, maybe because some are more dedicated
to God, but maybe it is just because they have more time to. | think it is what is in the person’s heart and
mind that is more important than how many times they go to the Gurdwara.
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Enquiry: How far would a Sikh go for his/her religion?

SMSC

| Spiritual

Cultural |

| Moral | Social |

British Values

Step 1 Engagement

Democracy Rule of Law Individual Liberty Mutual Respect Tolerance of those of
different faiths and beliefs
4 4 (how much 4 4
does a Sikh give up)
U Qe O O < U

Step 2 Investigation Step 3 Evaluation Step 4 Expression

Skills Skills Skills Skills
Interpretation Investigation Discernment Expression
Empathy Application Analysis Reflection
Evaluation Synthesis
Attitudes Attitudes Attitudes Attitudes
Curiosity Critical awareness Open-mindedness Self-awareness
Appreciation
Wonder
Attainment descriptors
WORKING TOWARDS | | can start to explain why some things | do are more important to me than others and
what difference that makes.
| can use the right words to describe some of the ways Sikhs show their religion is
important to them and start to explain why not all Sikhs practise their religion in the
same way.
| can start to explain why | think some practices are more important to Sikhs than
(Level 3) others.
WORKING AT | can identify the different levels of commitment | show to different things and explain
Year 5 these priorities.
expectation | can make links between how Sikhs practise their religion and the beliefs that underpin
this.
| can respectfully ask questions about some of the ways Sikhs choose to behave and
(Level 4) the levels of commitment they show.

WORKING BEYOND

(Level 5)

| can explain some of the beliefs that are important to me and how | choose to show
commitment to them.

| can use a wide range of religious vocabulary in suggesting reasons for the differences
in the ways Sikhs choose to commit to and express their religion.

| can express my opinion as to why Sikhs seem to show different levels of commitment
and comment on this.

PowerPoint Slides: 24, 21
Videos: 9, 16, 17,
Activity Sheets: 19a, 19b
Audio: 3

Discovery RE Journals
Auberon Owl

Resources needed for this Enquiry (downloadable from Community Area on www.discoveryschemeofwork.com)

Teacher reflection on this unit
WWW (What went well)

EBI (Even better if)
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Year

Autumn 1

Theme:
Prayer and Worship

Key Question:
What is the best way for a Hindu to
show commitment to God?

Religion:
Hinduism
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Key Stage 2 | o
Medium Term Planning

| Term: Autumn 1

Theme: Prayer and Worship Religion: Hinduism

Key question for this enquiry: What is the best way for a Hindu to show commitment to God?

Learning Objectives: We are learning to understand how Hindus show their commitment to God and to
evaluate if there is a best way.

Teaching and Learning Activities

Step 1 Engagement (1 lesson)

Introduce Auberon Owl é. He is here to ask us challenging questions and we can ask him any questions we like. Give
children envelope cards (Print from Discovery RE website).

Children to be given a topic to debate e.g. everyone should be vegetarian. Children to then have key facts and
information to sort in groups according to the pros and cons of being vegetarian. Class to then be split in half, one side
for and one side against vegetarianism and debate the topic using the given information they have sorted.

At end of session, teacher to ask the children whether they feel committed to the topic debated. How strongly do you
feel towards being/not being a vegetarian? Are you committed to the cause? What does commitment mean?

What does Auberon Owl i think?

BRIDGE: LEVELS OF COMMITMENT §

Step 2 Investigation (3 lessons)

Explain to the children that Hindus are committed to God and show their commitment in different ways. Hindus believe in
a universal God called Brahman, who takes on many different forms that some Hindus worship as gods or goddesses in
their own rights. (This will be explored further in Spring 1.)

For many Hindus, religion is more a matter of practice than of beliefs. What you do may be considered more important
than what you believe. (Teachers to choose aspects of this investigation to explore further.)

Worship: share with the children a Hindu mystery bag containing 10 objects related to puja, or separate objects to be
explored by each group. Children asked to explore these artefacts that are to do with Hindu worship. What do they think
they might be used for?

How should we treat it?

Have you seen anything like this before?

Children to watch clips about Puja. Check the Discovery RE website for suggestions.

Qu: Did you see your artefact? What did Hindus use it for?

Qu: Did worship at home show a Hindu’s commitment to God?

How do Hindus worship and show devotion to the gods and goddesses?

Children to watch worship in the temple clips and possibly make their own shrine/or have their own Puja

% Qu: Why did they treat their gods/goddesses in such a special way?

% Qu: Does this show a commitment to God?

Read the Hindu morning prayer the ‘Gayatri Mantra’ (“Let us meditate on the splendour of Savitri, the sun. May the sun
god inspire our minds.”) Explain that mantra is a short prayer. Discuss why Hindus might use this prayer.

Qu: Does this show a commitment to God?

Teaching on how to live your life: Qu: What is the Hindu way of life and how does this show their commitment to God?
Hindus are given guidance as to how to live their lives through the Vedas which are the oldest religious texts in Hinduism
and are the law. Most beliefs, concepts, and ceremonies are based on information contained in the Vedas. They cover
various subjects from nature to everyday life and behaviour.

Focus on one out of the four goals (purusharthas) - Dharma (teaching) - the code for leading one’s life. Children to
explore some of these codes and Teacher to ensure children know that how Hindus live their lives is as important as
worship.

@ Qu: Does following Dharma show commitment to God?

Pilgrimage: Tell children story of the River Ganges as an important river to Hindus. Explain how it is a very significant
river both for residents and pilgrims. Research where the river is and share facts (See planning Year 3: Summer 2 - River
Ganges).

What do Hindus do when they visit the river? E.g. collect water, offerings, cycle of life and death with people having their
funeral service on the banks of the River Ganges, bathing. Discuss why people bathe in the River - wash away what |
have done then | will be pure (cleansed). Qu: Does going on a pilgrimage show a commitment to God?

Humanist perspective:

As Humanists do not believe in God, there is no supreme power to worship. However, Humanists recognise the importance of the
planet and may show commitment to environmental projects in the belief that preserving it will benefit future humankind. Being
commited to showing respect to humans and ensuring that human development is continued would also be seen as valuable
enterprises.
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Key Stage 2 Cont.
Medium Term Planning

Term: Autumn 1

Theme: Prayer and Worship Religion: Hinduism

Key question for this enquiry: What is the best way for a Hindu to show commitment to God?

Learning Objectives: We are learning to understand how Hindus show their commitment to God and to
evaluate if there is a best way.

Teaching and Learning Activities

Step 4 Expression (1 lesson)
Teacher to take the children through a short stilling exercise using their breathing to quieten the mind and a short
visualisation.

Children to write their own stilling exercise (visualisation) on the theme of feeling peaceful.
Refer to Calm Me time if you are using Jigsaw PSHE www.jigsawpshe.com

4

Step 3 Evaluation (1 lesson)

% Qu: Which ways have we learnt that a Hindu shows their commitment to God?

Teacher to scribe the children’s ideas.

Introduce key qu: What is the best way for a Hindu to show commitment to God?

Children to make a ‘concertina’ book for people just learning about Hinduism. Children to think about which practices show
the most commitment and start with those and then work their way through the book, to those they think show the least
commitment and give reasons why.

On the other side of the concertina book children to think about the things they are most committed to personally and how
they show this.

Evidence in Discovery RE Journals: Activity Sheet.
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Year 5 My Learning Progress
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.

Name:

Year 5 Autumn 1

What is the best way for a Hindu to show commitment

to God?

Class:

Comments

WORKING | can express why showing commitment to something may
TOWARDS be a good thing.
| can describe some of the ways that Hindus choose to
show commitment to God and am starting to understand
that they may do this in different ways.
| can express an opinion on which way | think might be the
best way for Hindus to show their commitment to God and
(Level 3) start to give my reasons.
Year 5 | can show an understanding of why people show
expectati on commitment in different ways.
| can describe how different practices enable Hindus to
WORKING AT show their commitment to God and understand that some
of these will be more significant to some Hindus than
others.
| can express why | think Hindus might choose different
(Level 4) ways to show commitment to God.
WORKING | can explain why one way of showing commitment may
BEYOND not be better than another.
| can explain why it is important to Hindus to show their
commitment to God and can describe different ways they
choose to do this.
| can offer my own opinion on how it might be best for
a Hindu to show commitment to God with supported
(Level 5) reasoning.

To improve next time | will

38
© Discovery RE Ltd 2020




Discovery RE

con
©@

Exemplification
Year 5: Autumn 1 - Hinduism
Enquiry: What is the best way for a Hindu to show commitment to God?

| These are examples of the style of answer for each expectation. The content could be different. |

| WORKING TOWARDS

If something is important to you, you should find ways to show that. So if you decide that being a
vegetarian is important to you, should stop eating all meat, not just the meat you are not keen on. Then
people know where they are with you.

One of the ways Hindus show commitment to God is going to the temple where they pray to God, ring
bells and chant. They take their shoes off when they go in to show respect to God. Hindus may also
have a shrine in their home where they pray. Some shrines are big and some are smaller. Some Hindus
might worship at their shrine more often than others. Some Hindus go to the River Ganges as well.

| think going on a pilgrimage to the River Ganges might be the biggest commitment because it would
take a lot of time to save up for the trip and you might have to give up things to save the money.

Year 5 expectation | WORKING AT

| have a really strong view about people smoking. It is dangerous and can kill you and | hate the smell.
| believe smoking should be made illegal. | have told people | know not to smoke and have encouraged
them to give up which shows how committed | am. It would be no good saying | was committed to not
smoking now and then smoking myself when | am older. Some people would only be committed to this
by not smoking themselves but that's OK.

Hindus have many practices that help them show their commitment to God. They follow the

Dharma which is the code for leading your life. They read the Vedas which are the holy books and they
guide Hindus in their daily life. As well as this, Hindus worship God at the temple and also at home
where they have a shrine. Worship at the shrine is called Puja. Hindus have many artefacts that they
use to perform Puja and they also give offerings to God. It is important for Hindus to go on a pilgrimage
to the River Ganges although it might be more important to some Hindus to make this pilgrimage than
others.

Everybody is different and what is important to one person is not so important to another person. Also,
some Hindus live in England so there are not so many temples to choose from, and some Hindus live in
India so it would be easier for them to get to temples and the River Ganges.

| WORKING BEYOND

| think showing commitment is important because it lets other people know the kind of person you are
and what you believe in. If you say you are committed to something, what you do should show that — it
shows people you are reliable because you live by what you say you believe. But this is everybody’s
choice. | am committed to supporting the Exeter Chiefs rugby team and go to watch them play with my
Dad. Other people might support them by following their progress but not going to matches. We are both
supporters but show this in different ways.

It is important for Hindus to show their commitment to God because they believe in reincarnation and
think that if they lead a good life, according to the Vedas and the Dharma, that they will have good
Karma and will be reincarnated so that their next life will be better than the life before. Many Hindus will
choose to lead a good life by worshipping at home and in the temple. Other Hindus will choose to make
a pilgrimage to the River Ganges where washing in the Ganges cleanses them from all their sins.

My own opinion is that as long as the person is doing his best in his religion it is up to him really. | think
being a good person is better than lots of worshipping because | think God would like to see that. So, |
think being a good person, not harming anyone or animals and feeling respectful to God would be the
best ways for Hindus to show commitment to God.
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Autumn 1 - Hinduism
Enquiry: What is the best way for a Hindu to show commitment to God?

SMSC

Spiritual

| Moral

| Social

Cultural

British Values

Democracy Rule of Law Individual Liberty Mutual Respect Tolerance of those of
different faiths and beliefs
4 (Vedas) v v
d U d o< O O e 0
Step 1 Engagement Step 2 Investigation Step 3 Evaluation Step 4 Expression
Skills Skills Skills Skills
Interpretation Investigation Discernment Expression
Empathy Application Analysis Reflection
Evaluation Synthesis
Attitudes Attitudes Attitudes Attitudes
Curiosity Critical awareness Open-mindedness Self-awareness
Appreciation
Wonder
Attainment descriptors
WORKING TOWARDS | | can express why showing commitment to something may be a good thing.
| can describe some of the ways that Hindus choose to show commitment to God and
am starting to understand that they may do this in different ways.
| can express an opinion on which way | think might be the best way for Hindus to show
(Level 3) their commitment to God and start to give my reasons.
WORKING AT | can show -an under§tand|ng of thy people sh9w commitment |n. dlfferen.t ways.
Year 5 | can describe how different practices enable Hindus to show their commitment to
tati God and understand that some of these will be more significant to some Hindus than
expectation others
| can express why | think Hindus might choose different ways to show commitment to
(Level 4) God
WORKING BEYOND | can explain why one way of showing commitment may not be better than another.
| can explain why it is important to Hindus to show their commitment to God and can
describe different ways they choose to do this.
| can offer my own opinion on how it might be best for a Hindu to show commitment to
(Level 5) God with supported reasoning.

Resources needed for this Enquiry

Artefacts relating to Puja

The ‘Gayatri Mantra’ (internet): Hindu morning prayer
Check the Discovery RE website for suggestions.

Teacher reflection on this unit
WWW (What went well)

EBI (Even better if)
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Year

Autumn 2

Theme:
Christmas

Key Question:
Is the Christmas story true?

Religion:
Christianity
Concept: Incarnation
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Key Stage 2 : g
Medium Term Planning

| Term: Autumn 2

Theme: Christmas Religion: Christianity Concept: Incarnation

Key question for this enquiry: Is the Christmas story true?

Learning Objectives: We are learning to evaluate different accounts of the Christmas story and
understand that stories can be true in different ways.

Teaching and Learning Activities Step 1 Engagement (1 lesson)
Auberon Owl i is dressed in a Christmas hat and has Christmas presents
with him. Teacher to show the children a news clip showing an event that
has happened. Children to watch with no sound and then on whiteboards
Step 4 Expression (1 lesson) have two minutes to write their eye-witness account. Teacher to ask for
i . ; some of the accounts to be read out. Are the accounts the same? Why
:?e%jagvgsgsai:t\zﬁ;}?hat you have learnt not? Children to watch the news clip again this time with sound. Qu: What

. . . ) happened? Does the version of events match your eye witness account?
(Reinforcing that stories can be meaningful, What's different and why? What's the same? So which of our accounts is
whether they have happened or not!) true? What does true mean?
‘ Discuss how eye-witness accounts are subjective and even though we have
all witnessed the same event, we each see things through our own lens.

Step 3 Evaluation (1 |esson) Activity: In groups children to have different newspaper articles_and internet

. reports about the same events to see how they are the same/different.
Children to complete the 4 boxes on the Discuss different types of truth e.g. historical, scientific, personal (beliefs).
Activity Sheet. % Why are we thinking about different types of truth when we are about to
Recap on different types of truth. study Christmas? Introduce Enquiry Question: Is the Christmas story true?
. BRIDGE: WHAT DOES ‘TRUE’ MEAN .

Step 2 Investigation (3 lessons)

% Qu: What do you know about the Christmas story? Children to share their ideas and teacher to scribe, making a large
brainstorm (including the date we celebrate Christmas).

Teacher to show the children a selection of artwork, Christmas cards and advent calendars which show the nativity scene (with
everyone present, including wise men, shepherds, etc.). Internet search for “nativity scenes in art” for ideas.

Read the children a very simplified version of the Christmas story which shows everyone in the stable at the same time.
Qu: Who is present at the birth of Jesus? Why are they all there at the same time?

Qu: Is this Christmas story true?

Explain that we are going to investigate different accounts of the Christmas story in the Bible according to different people.
Luke Ch 1: 26-38 and Ch 2: 1-20

Matthew Ch 1: 18 - Ch 2: 12

Class split in half and one half to have a copy of Luke’s account to read and the other half to have Matthew’s account. Children to
read their account and then make a story map of the events that are told.

Children to then pair up with someone with a different version and each read their story and show their partners their story map.
In pairs they have a few minutes to note down the similarities and differences between the two accounts.

Both groups to come back together and share their findings. Qu: Who's version of the Christmas story is true? Why? Why are
there different versions? What type of ‘true’ is this?

% Qu: If we are questioning who was actually present during the Christmas story and when they were there, what else might be
true/not true?

% Qu: Was Jesus really born on the 25th December?

Introduce the key question: Is the Christmas story true?

If we are questioning the factual side of the Christmas story, can it be true in a different way?

Can stories and events have meaning i.e. can we learn from them even if they didn’t happen exactly as recorded? Possible
Christian visitor to answer the question of what does Christmas mean to them. Is Christmas true to them? How?

Direct Teaching: Christians believe Jesus is the Incarnation of God on Earth. God gave Jesus to the Earth to show people how to
lead good lives, forgive them for the things they do wrong and prove to them (through his resurrection) that there is life after death.
Come back to discuss different types of truth: historic/scientific/personal. Is one of these more important? Which type of truth can
be applied to the Christmas story? Could do a simple experiment to discuss scientific truth.

Evidence in Discovery RE Journals: Activity Sheet.

Teacher note: Incarnation

The New Testament presents Jesus as the answer: the Messiah and Saviour, who will repair the effects of sin and the Fall and offer
a way for humans to be at one with God again. For Christians, Incarnation means that Jesus is God in the flesh, and that, in Jesus,
God came to live among humans. From ‘Understanding Christianity’ Church of England
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Year 5: Autumn 2 - Christianity
Enquiry: Is the Christmas story true?

Name: Class:

Ty
S e

What do you know about the story of Jesus’ birth?

What does Jesus’ birth mean to Christians?

Is the Christmas story true? Does this matter to Christians?
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Year 5 My Learning Progress
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.

Name:

Year 5 Autumn 2

Class:

Is the Christmas story true?

Comments

WORKING | can start to explain why people may see an event in
TOWARDS different ways.
| can describe what a Christian learns from the Christmas
story.
| can start to explain that true can mean different things
(Level 3) relating to the Christmas story.
Year 5 | can start to explain how ‘true’ could mean different
. things to different people, and how stories can be ‘true’ in
exPGCtatlon different ways.
WORKING AT | can start to explain the Christian belief that Jesus was the
Incarnation of God.
(Level 4) | can start to express an opinion on whether the Christmas
story is true and what this might mean to Christians.
WORKING | can give my opinion on whether a favourite story is ‘true’
BEYOND and explain why.
| can identify different sources of the Christmas story
and explain the meaning of Christmas to Christians
(Incarnation).
| can explain my own opinion on whether the Christmas
story is true and say what Christians might think of my
(Level 5) opinion.

To improve next time | will
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Exemplification
Year 5: Autumn 2 - Christianity
Enquiry: Is the Christmas story true?

| These are examples of the style of answer for each expectation. The content could be different. |

| WORKING TOWARDS

What | said had happened was the truth from where | saw it and what everyone else said was true from
what they saw but we had lots of different ideas.

The Christmas story tells Christians that they are so important to God that He sent His only son to be
born so that he could save them from doing wrong things all the time and help them to be good people
and look after the world.

| think some Christians believe that the whole story is like a history book but some people think Jesus
being sent to help the world is the most important part even if his birth did not happen exactly like it says
in the Gospels.

Year 5 expectation | WORKING AT

My brother believes Father Christmas is real but now | know the truth | still think it is a great story to
spread goodwill.

Christians believe that Jesus was God in a human form and that God sent him to be born as Jesus so
that he could show people how to lead good lives and teach about forgiveness. Christians should follow
Jesus’ example and forgive others. This is called the Incarnation.

Some Christians believe everything in the story happened exactly as it says, but some Christians think it
is Jesus’ teaching that is most important, so the story might be true like history, or might be true because
it has a lot of meaning to Christians’ personal beliefs.

| WORKING BEYOND

| do like reading stories because they often have a message | can recognise. | don’t mind if it didn’t
actually happen if it has a good meaning for me.

In Luke it says an angel visited Mary and told her that she would give birth to Jesus and that he would
be the Son of God. It also says that shepherds visited baby Jesus. In Matthew it says that an angel
appeared to Joseph in a dream and told him that Mary would give birth to baby Jesus. In Matthew it
also says that kings visited Jesus with gold, frankincense and myrrh. Christians believe Jesus is the
incarnation of God, God in a human body, so Christmas is true to them in different ways.

| don’t really get how God can be a human but understand that Christians believe Jesus was sent from
God to help people make the world a better place. | don’t think it matters if the story happened exactly
like it says or not because it’'s Jesus’ teaching that’s important. Some Christians might agree with me.
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Enquiry: Is the Christmas story true?

SMSC

Spiritual

| Moral |

Cultural

Social |

British Values

Step 1 Engagement

Democracy Rule of Law Individual Liberty Mutual Respect Tolerance of those of
different faiths and beliefs
v v
Ul o< O O e 0

Step 2 Investigation Step 3 Evaluation Step 4 Expression

Skills Skills Skills Skills
Interpretation Investigation Discernment Expression
Empathy Application Analysis Reflection
Evaluation Synthesis
Attitudes Attitudes Attitudes Attitudes
Curiosity Critical awareness Open-mindedness Self-awareness
Appreciation
Wonder
Attainment descriptors

WORKING TOWARDS | ! can start to explain why people may see an event in different ways.

| can describe what a Christian learns from the Christmas story.
(Level 3) | can start to explain that true can mean different things relating to the Christmas story.
WORKING AT | can start to explain how ‘true’ could mean different things to different people, and how
Year 5 stories can be ‘true’ in different ways.
expectation | can start to explain the Christian belief that Jesus was the Incarnation of God.

| can start to express an opinion on whether the Christmas story is true and what this
(Level 4) might mean to Christians.

WORKING BEYOND

(Level 5)

| can give my opinion on whether a favourite story is ‘true’ and explain why.

| can identify different sources of the Christmas story and explain the meaning of
Christmas to Christians (Incarnation).

| can explain my own opinion on whether the Christmas story is true and say what
Christians might think of my opinion.

Activity Sheet

Resources needed for this Enquiry

Newspaper and internet articles about the same event

Nativity scenes (Internet search for ‘Nativity scenes in art’ for ideas): artwork, Christmas cards, Advent calendars
Bible stories (New Testament): The Christmas Story Luke 1 26-28, Luke 2 1-20, Matthew 1 18, Matthew 2 12

WWW (What went well)

Teacher reflection on this unit

EBI (Even better if)
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Key Stage 2 : g
Medium Term Planning

| Term: Spring 1

Theme: Beliefs and Moral Values Religion: Sikhism

Key question for this enquiry: Are Sikh stories important today?

Learning Objectives: We are learning to understand the ways Sikh stories may be relevant today.
Teaching and Learning Activities

Step 1 Engagement (1 lesson)
Teacher takes in a Kindle and favourite book and starts a discussion about which one is best, a traditional book or a Kindle. What
do the children think and why?

Talk about the books and stories that are special to pupils. What makes them ‘special’? They may be presents from relatives or be
reminders of particular times in their lives, e.g. the first book they were able to read for themselves. they may be books or stories
special to the class e.g. a favourite story or a class book. Relate to the book vs Kindle discussion. Is it the book that is important or
the story or information in it?

Discuss ‘rules’ about how special books are treated.
Children to possibly bring in their own special book from home and make a class display.

Using a traditional tale, e.g. Little Red Hiding Hood, ask the children to think about what the meaning behind it is. what can we
learn from this text? could there be a better ending? Would you tell a small child this story? Did the story really happen? Could
you give it a different ending?

BRIDGE: MEANING IN STORIES §

Step 2 Investigation (3 lessons)

Show children the Guru Granth Sahib in the Gurdwara and emphasise how important it is as it teaches Sikhs how to see God'’s light
in everyone. They show the Guru (teacher) great respect and do not call it a ‘book’. The Guru Granth Sahib is the eternal and great
teacher for the Sikhs. Watch Video 4 and use Slide 18 to recap knowledge of Guru Granth Sahib.

Qu: What do you think the Guru Granth Sahib teaches? Teachings about equality, justice for all, freedom of speech, freedom of
expression, equality for all regardless of gender, age, disability, race. Teaches that there is one god and that God lives in every
person, animal and plant. Teachings about seeing and speaking to God through meditation by saying ‘Waheguru’.

Video 18 / Activity Sheet 16b Love for all

Have you heard of the Red Cross? It is an organisation that provides aid for people in crisis situations throughout the world. Find
information online.

Watch Video 18, this story took place during the time of the tenth guru in 1704.

Qu: What did you learn from the story? This story teaches the importance of having compassion, caring for everyone, even if they
are different from you (gender, race, disability, age etc). Qu: Can you think of how you might do things differently after learning the
moral of this story?

Suggested activity: Write a news report describing what Bhai Kanaya Ji did. Describe how the Sikhs reacted when they discovered
what he was doing and what the Sikhs learned from Guru Gobind Singh. What could be learned from this shocking news?

Video 19 / Activity Sheets 17a & 17b Honesty or Treachery? Take your pick
Watch Video 19.

Key words to point out to chn before the video:

Chappati is a piece of indian bread

Waheguru is the sikh name for God

Qu: What was the moral of the story? Children to discuss, think, pair, share. Be truthful and honest is more important in life than
being rich and well-respected by everyone.

Suggested Activity: Use Activity Sheet 17a as an example. Write a diary entry using Activity Sheet 17b. Imagine you are the next
door neighbour of Malik Bhago, describe what Guru Nanak Dev Ji did and express how it made you feel, what did you learn from
Guru Nanak Dev Ji's miracle?

Slide 24 / Activity Sheets 18a & 18b Votes for women!

Go through Slide 24 with children. Qu: What are your thoughts about equal rights? Children to discuss, think, pair, share. Treat
everyone equally, the way somebody looks should not affect the way you treat them (race, gender, disability).

Suggested Activity: Imagine being a villager in Punjab in 1500, make a poster persuading everyone to providing girls and boys an
education. Look at Activity Sheet 18 as an example of a persuasive poster.

Use Activity Sheet 18b as a template - Children should use persuasive language arguing why it is important for girls to have an
education or have the right to vote.

For more stories see Sikh education websites. Possibility for children making their own class book of Sikh stories that they have
learnt.
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Medium Term Planning
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Theme: Beliefs and Moral Values Religion: Sikhism

Key question for this enquiry: Are Sikh stories important today?

Learning Objectives: We are learning to understand the ways Sikh stories may be relevant today.

Teaching and Learning Activities

Step 3 Evaluation
(1 lesson)

Children to write a piece of persuasive writing, arguing Sikh stories should be part of the school curriculum.

3

Step 4 Expression
(1 lesson)

Children to choose a concept card and write an acrostic poem to express what that means to them e.g. love, peace, equality,
belonging, community, religion, friend, spirituality, God, truth, story, family, soul.

Display the poems or use in assembly.

Evidence in Discovery RE Journals: Activity Sheet.
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Enquiry: Are Sikh stories important today?

Diary Entry

Dear Diary,

I+t really has been a most unusual few days. As you remember, Walik Bhago, vext door, has been driv-
ing) the village to distraction with his awumal feast to please the Gods. Well, T say to please the Gods,
but T dow't know if anyone really would be pleased..the amonnt of servants he's had flogged for ot
keeping up with his unreasonable demands, has been astounding. The poor men try hard +o hide their
tears as he shouts at them. He's behaved like a spoilt brat

Anyhow, do you remember T mewtioned that Nanak was Visiting the village? He's a Guru from the
West of Punjab... he's certainly travelled far to get here! He's a very simple-looking fellow but people
come avd Visit him from far avd wide — he talks about there only being one God for everyone. Some of
the things he says are so different to anything I have ever heard of.

So, yesterday eveving, the Guru reached the village and stayed the vight at Lalo’s house. To be hon-
est, I dov't know how he did it — there’s hardly any room or food at Lalo’s house... each +o +heir oww,
T suppose. T know that the Guru stayed at Lalo’s because T conld hear Walik Bhago screaming and
shouting about it all evening! He was most angered by the whole thing... you know how jealons and
competitive he gets about being the richest govervor for miles.

Dear Diary,

As dawn broke this morving, Malik Bhagoe was at i+ again... bellowing at his servants to make sure
the Guru attended the feast today.. avd attend he didt The Guru refused +o eat anythivg at the
feast today. You can ovly imagive how furious Malik Bhago was getting; T could see his face going red-
der and redder.

Owce the pravyers and feast were complete, Malik asked the Guru why he didw’+ +ake part in any-
thing. What happened vext can only be descrived as a miracle:

The Guru asked for bread from Walik Bhano's kitchen. He then asked for bread +o be brought from
Lalo’s kitchen. Ouce he had a bread in each havd, he squeezed thewm both at the same time. From
Malik Bhago's bread began flowing a stream of blood! From Lalo’s bread flowed a stream of wmilk. T
heard a few screams in the crowds that had gathered.

WMalik Bhago was getting more avd more furious as +his happeved. T thivk he was a bit embarrassed
about it all. The Guru explaived that the blood represevted all the cruelty he showed his servawts.
The blood represented all the riches he had accamulated, whilst others went huigry and suffered
aromd him.
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Diary Entry

Dear diarg,
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Year 5 My Learning Progress
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.

Name: Class:
Year 5 Spring 1 Are Sikh stories important today? Comments
WORKING | can give an example of a story that teaches me how to
TOWARDS behave towards other people.

| can describe what a Sikh/non-Sikh might learn from
a Sikh story and start to explain why stories can be

important.

| can understand how what Sikhs learn from stories can
(Level 3) influence how they behave.
Year 5 | can explain how some stories can teach people about

expectati on what is important and how to behave.
| can recognise that stories can be an important way

wefelll e sl of expressing belief and meaning and can explain the
relevance of a Sikh story.
| can explain how some stories can teach Sikhs about what
(Level 4) is important in life and relate this to non-Sikhs.
WORKING | can give my opinion as to why stories may be important to
BEYOND people today.
| can tell you several Sikh stories and explain why some of
these are relevant to Sikhs and non-Sikhs.
| can explain why Sikh stories could be considered
(Level 5) important today.

To improve next time | will
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Exemplification
Year 5: Spring 1 - Sikhism
Enquiry: Are Sikh stories important today?

| These are examples of the style of answer for each expectation. The content could be different. |

| WORKING TOWARDS

| have learnt a lot from stories | have read or had read to me. For example, Red Riding Hood isn’t just
about good and bad, but it is also about Stranger Danger when she told the wolf were she was going. |
learnt this when | was very young so | never talk to strangers.

In the Sikh story ‘Guru Nanak, Mardana, the Bowl and the Jasmine Flower’ the people say that there

is no room for Guru Nanak in the city and they give him a full bowl of milk to show this. Nanak puts a
Jasmine flower in the milk to show that there is room in the bowl for a flower so there is room in the city
for him. From this story, Sikhs can learn that there is always room in their lives for the Sikh religion and
God and that even if they think they are busy, they should make time to practise their religion.

This is a good message and maybe if it was in the school curriculum it would help everybody to think
about God and their priorities and that could be a good thing.

Year 5 expectation | WORKING AT

| think a lot of stories from different religions tell us how to live... some of the stories we have looked at
are like Jesus’ parables which tell us to be friends with each other. | have used a friend for my poem.

All of the Sikh stories have an important meaning. In the story about the Khalsa, some Sikh men are
willing to sacrifice their lives for their religion. They do not end up having to sacrifice their lives but the
fact that they were prepared to do this shows how much their religion meant to them and this story is
telling Sikhs that their religion should be the most important thing in their lives.

Even for non-Sikhs this is an important question so could help everybody think about what is so
important they would sacrifice their life for it. I'm not sure the school curriculum is the place for thinking
about this as some stories are gruesome and their meanings too grown-up for children.

| WORKING BEYOND

| think a lot of stories are important because we can always learn something from them. They are
either true or the author has written them to put something across, either about somebody special or a
message or lesson about life. So many stories in religions try to teach people how to lead good lives.

The story of ‘Nanak, the Cattle and the Cobra’ is about how special Guru Nanak is. The story of the
Khalsa is about men being prepared to give up their lives for their religion. These stories are really only
relevant to Sikhs because they are specifically about the importance of one of the Gurus and the Sikh
religion in general. The story about ‘Guru Nanak, Mardana, the Bowl and the Jasmine Flower’ is about
making room in your life for what is important, even if it highlights your flaws. You should face them and
try to be better. This story is relevant to non-Sikhs because everyone can relate to making room in their
lives for something or someone important. The story about ‘Guru Nanak, Malik Bhago and Lalo’ is also
relevant to non-Sikhs because it is about not making people suffer just so that you can show off.

So, even though some of the stories would not be suitable for children and some would not be very
meaningful to non-Sikhs, there are lots of Sikh stories which have meanings that everyone can learn
from so perhaps it would be good for these ones to be in the school curriculum, definitely in R.E.
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Year 5: Spring 1 - Sikhism
Enquiry: Are Sikh stories important today?

SMSC

| Spiritual | Moral | Social | Cultural |
British Values
Democracy Rule of Law Individual Liberty Mutual Respect Tolerance of those of
different faiths and beliefs
4 (Guru Granth Sahib) v v
Step 1 Engagement Step 2 Investigation Step 3 Evaluation Step 4 Expression
Skills Skills Skills Skills
Interpretation Investigation Discernment Expression
Empathy Application Analysis Reflection
Evaluation Synthesis
Attitudes Attitudes Attitudes Attitudes
Curiosity Critical awareness Open-mindedness Self-awareness
Appreciation
Wonder

Attainment descriptors

WORKING TOWARDS | ! can give an example of a story that teaches me how to behave towards other people.

| can describe what a Sikh/non-Sikh might learn from a Sikh story and start to explain
why stories can be important.

| can understand how what Sikhs learn from stories can influence how they
(Level 3) behave.

WORKING AT | can explain how some stories can teach people about what is important and how to
Year 5 behave.
expectation | can recognise that stories can be an important way of expressing belief and meaning

and can explain the relevance of a Sikh story.

| can explain how some stories can teach Sikhs about what is important in life and
(Level 4) relate this to non-Sikhs.

WORKING BEYOND | can give my opinion as to why stories may be important to people today.

| can tell you several Sikh stories and explain why some of these are relevant to Sikhs
and non-Sikhs.

(Level 5) | can explain why Sikh stories could be considered important today.

Resources needed for this Enquiry (downloadable from Community Area on www.discoveryschemeofwork.com)

PowerPoint Slides: 18, 24

Videos: 4, 18, 19

Activity Sheets: 16b, 17a, 17b, 18a, 18b
Audio: -

Discovery RE Journals

Auberon Owl

Teacher reflection on this unit

WWW (What went well) EBI (Even better if)
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Key Stage 2 g
Medium Term Planning

| Term: Spring 1

Theme: Hindu Beliefs Religion: Hinduism

Key question for this enquiry: How can Brahman be everywhere and in everything?

Learning Objectives: We are learning to understand the Hindu belief that there is one God with many
different aspects.

Teaching and Learning Activities

Step 4 Expression (1 lesson)

Show the children the Aum which is the main symbol of Hinduism and play
them a recording of the Aum being chanted. It is the sound heard in deepest
meditation and is said to be the name most suited for God. Hindus believe that

the most basic sound is ‘aum’ and this is an echo of original creation. Children Step 1 Engagement (1 lesson)
could try to meditate using the Aum sound. % Children make up an imaginary family for
Activity Sheet 3: Window to the World Auberon Owl. Name his family members.
Discuss the implications of believing that God is present in all creation. & How Make his family tree. What roles does he
should humans treat the world? Children find images of when people (Hindu have in his family?
and non-Hindu) seem to treat the world as though they believe Brahman is in Who are you and what do you mean to
everything, and other images when people are not seeing the world in this way. different people? E.g. daughter, sister, friend,
Stick images onto the Window to the World box. Share the images and write Brownie, pupil, grand-daughter, etc. Children
own views about this. to have a photo of themselves replicated on
. the face of a cube and write on each photo,
to show each role they have (Activity Sheet
Step 3 Evaluation (1 lesson) 1). Children to then put the net together to

show the different sides of them. Do they

£ Introduce key question: How can Brahman be everywhere and in everything? behave differently/have different roles in each

With the children discuss what is truth? Can we see it? Touch it? Explain it? situation?
Recap on Hindu beliefs about Brahman and the nature and purpose of the @ Qu: What is it that stays the same?
mur.t|s./gods. Brahman as essence. Reinforce that there is only one of them and
Activity Sheet Sheet 2 whilst they are different things to different
Children do a piece of scaffolded writing: What or who do Hindus think Brahman is? people, they are still themselves. All the sides
Why are there so many gods in Hinduism? How can Brahman be everywhere and are part of the same YOU. What is it about
in everything? you that is inside the box that makes you
OR YOU? What is the essence of you? How do
Activity Sheet Sheet 3 you know? How is this seen in the different
Window to the world (see step 4) My thoughts about Hindu Beliefs. aspects of you?

) BRIDGE: THE ESSENCE OF YOU §

Step 2 Investigation (3 lessons)

Recap previous lesson and ask the children what makes you you? What makes you unique? % What is the essence of you?

Is there something of your parents/grandparents in you that has carried through generations even though you are unique?

A child volunteers to sip a glass of water, closes eyes while you add lemon juice. Sips again with eyes closed. What does it taste of ?
Show the class the whole lemon: The taste is the essence of the lemon even though they can’t see it.

Explain that Hindus believe in a universal soul or God called Brahman. Hindus believe that there is a part of Brahman in everyone and
this is called the Atman (like the essence of someone).

Atman means ‘eternal self’. It is often referred to as ‘spirit’ or ‘soul’ and indicates our true self or essence which underpins who we are.
% Qu: Do you believe that there is a soul? For people? For animals?

Explain to the children that Hindus believe that Brahman takes on many forms which some Hindus worship as gods or goddesses in
their own right. These gods are sent to help people find/understand the universal God (Brahman).

Show the children the three main Hindu deities (the tri-murti); Brahma - creator, Vishnu- preserver, Shiva - destroyer.

Explain that these are the tri-murti and talk about what they represent.

Children could think about how the tri-murti might look today to represent the same things now, and could draw/sculpt their version of
one of these thinking about symbolism/colour, etc.

Explain to the children that most Hindus have a personal god or goddess such as Shiva, Krishna or Lakshmi to whom they pray
regularly.

Direct Teaching - match the deity to its role using word and picture cards. Tell the children a story about one of the Gods, e.g. Ganesha/
Lakshmi. Reiterate that there is one God who Hindus see in many different forms and is called Brahman. The essence of each one is
Brahman. % Do children have any questions about this for Auberon? Write questions on envelope cards for Auberon to answer
next lesson. Use envelope cards printed from the Discovery RE website.

Qu: What do Hindus teach their children about God? Using stories found in the Chadogya Upanishad (one of the Hindu holy books)
teach the children the Hindu belief that Brahman is present in all things, e.g. the salt in the glass of water story or the fig seed.
Children to create a fact file about what Hindus believe about God in whatever media they choose. e.g. PowerPoint, leaflet, book, etc.
Children to then present their work, showing what they have found out about Hindu beliefs in God.

Evidence in Discovery RE Journals: Activity Sheets.
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Year 5: Spring 1 - Hinduism
Enquiry: How can Brahman be
everywhere and in everything?

Name:

Class:
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Year 5: Spring 1 - Hinduism
Enquiry: How can Brahman be in everything?

Name: Class:

What or who do Hindus think Brahman is?

Why are there so many gods in Hinduism?

How can Brahman be everywhere and in everything?

My thoughts about Hindu beliefs
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Year 5: Spring 1 - Hinduism
Enquiry: How can Brahman be in everything?

Name: Class:

Make a collage to show how believing that Brahman is in everything makes a
difference to what people do

Window to the World

If Brahman is in everything... If Brahman is NOT in everything...

What do you think of the Hindu belief in Brahman?
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Year 5 My Learning Progress
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.

Name: Class:
Year 5 Spring 1 How can Brahman be everywhere and in everything? Comments
WORKING | can explain some of the different roles | play whilst still
TOWARDS being me.

| can describe what a Hindu might believe about one of
the Hindu gods and start to understand that Brahman is in
everything.
| can recognise what | think about some Hindu
beliefs about Brahman and gods, showing respect to
(Level 3) Hindus.
Year 5 | can describe some of the characteristics that make me
expectati on |meeven wh.en I am playlng.dlfferen.t roles. .
WORKING AT | can make links between Hindu beliefs regarding
Brahman and gods with how they choose to live their lives,
(assessed through Activity Sheet 2).
| can express my understanding of how Brahman can/
(Level 4) cannot be in everything.
WORKING | can explain how values and qualities such as kindness
BEYOND or friendship can be shown in different aspects of my life
whichever role | am playing.
| can start to explain how the Hindu belief that Brahman
is everywhere and in everything influences Hindus in their
daily lives. (assessed through Activity Sheet 2).
(Level 5) | can give my own views on the Hindu belief in Brahman.
lamproud thatl

To improve next time | will
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Exemplification
Year 5: Spring 1 - Hinduism
Enquiry: How can Brahman be in everything?

| These are examples of the style of answer for each expectation. The content could be different. |

| WORKING TOWARDS

| am still me whether | am at school, a grandson, a brother or a footballer.

Hindus believe that Brahman is the main God and all other gods that they pray to are part of Brahman.
They pray to Brahma the creator, Vishnu the preserver and Shiva the destroyer. They sort of think
Brahman is in everything like the essence, like lemon tastes in water.

| sort of get it about Brahman being in everything because there must be something in things to keep
them growing otherwise nature would stop, the trees might not have new leaves in the Spring.

Year 5 expectation | WORKING AT

| try to be really kind no matter who | am with because | hate it when people are unkind to me. That

is something that | would say is on the inside in my cube. I'm kind to the world too - | don'’t litter or put
graffiti on walls.

Hindus believe that Brahman is God and is in everything and they worship him in many forms, including
Vishnu, Krishna, Shiva and many others. They pray to the gods to ask them to help them to lead their
lives. If Brahman is the essence of everything it means Hindus try to respect all living things.

| think | understand Brahman in everything in a way because we couldn’t see the lemon juice in the

water but we could taste it, just as we can’t see what keeps seasons changing but there must be
something. | am not sure | see this as easily in things like rocks that don't live or grow.

| WORKING BEYOND

People tell me I’'m a good person because | don’'t do really bad things. I try to see good in other people
and would never do something on purpose that would hurt someone, whoever they were and wherever
in the world they are. | suppose that is like seeing something | have in everyone else.

Hindus believe that Brahman is God and is everywhere and in everything. They believe that he is good
and that everything good they do is because of him and that if they do something bad they are not
following the guidance from Brahman on how to lead their lives. This means Hindus will try to lead good
lives and try not to harm anything because if they did they would be harming Brahman. This means they
would probably be vegetarian.

| think it is good that Hindus would try not to harm anything. | am a vegetarian and | try not to harm
animals but it is not because | believe in Brahman but because | love animals. But if their beliefs make
them good people | think it's great.
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Year 5: Spring 1 - Hinduism
Enquiry: How can Brahman be in everything?

SMSC

| Spiritual | Moral | Social | Cultural |
British Values
Democracy Rule of Law Individual Liberty Mutual Respect Tolerance of those of
different faiths and beliefs
v v
Step 1 Engagement Step 2 Investigation Step 3 Evaluation Step 4 Expression
Skills Skills Skills Skills
Interpretation Investigation Discernment Expression
Empathy Application Analysis Reflection
Evaluation Synthesis
Attitudes Attitudes Attitudes Attitudes
Curiosity Critical awareness Open-mindedness Self-awareness
Appreciation
Wonder

Attainment descriptors

WORKING TOWARDS | ! can explain some of the different roles | play whilst still being me.

| can describe what a Hindu might believe about one of the Hindu gods and start to
understand that Brahman is in everything.

| can recognise what | think about some Hindu beliefs about Brahman and gods,

(Level 3) showing respect to Hindus.

WORKING AT | can describe some of the characteristics that make me me even when | am playing

Year 5 different roles.

expectation | can make links between Hindu beliefs regarding Brahman and gods with how they
choose to live their lives, (assessed through Activity Sheet 2).

(Level 4) | can express my understanding of how Brahman can/cannot be in everything.

WORKING BEYOND | can explain how values and qualities such as kindness or friendship can be shown in
different aspects of my life whichever role | am playing.

| can start to explain how the Hindu belief that Brahman is everywhere and in
everything influences Hindus in their daily lives. (assessed through Activity Sheet 2).

(Level 5) | can give my own views on the Hindu belief in Brahman.

Resources needed for this Enquiry

Models/pictures of Hindu gods: Brahman, Vishnu, Shiva (tri-murti)
Models/pictures of other Hindu gods: Krishna, Lakshmi, Ganesha

Aum symbol
Aum being chanted: internet

Teacher reflection on this unit
WWW (What went well) EBI (Even better if)
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Key Stage 2
Medium Term Planning

Term: Spring 2

Theme: Easter Religion: Christianity Concept: Salvation

Key question for this enquiry: How significant is it for Christians to believe God intended Jesus to die?

Learning Objectives: We are learning to question whether God intended Jesus to be crucified or
whether Jesus’ crucifixion was the consequence of events during Holy Week.

Teaching and Learning Activities

Step 4 Expression (1 lesson)

Children to do some research on people who have had or have a strong
purpose or sense of destiny e.g. Gandhi, Mother Teresa, Martin Luther King,
Florence Nightingale, Prince William, The Queen.

% Did these people plan their own lives or were their lives pre-destined?
Do you have a plan or purpose for your life?

What would you like to achieve? Step 1 Engagement (1 Iesson)
Children to draw and write their own dream/ambition/purpose. &~ .

. . . ] i 4% Qu: What do you have most control over in
Link to Jigsaw: Dreams and Goals www.jigsawpshe.com if you are a Jigsaw your life?

School. : .

X . Children to order events that have been given
Discuss that we can all achieve the goals we set ourselves. Do they agree? on a continuum according to those they have
Where does destiny fit in? Is there such a t_hing? Can you shape your own the most control over and those they have the
destiny? Can you choose your purpose in life? least control over, e.g. friends, going to school,

. bedtime, what they wear, how they behave, etc.
N Qu: When would you expect to have complete
Step 3 Evaluation (1 lesson) control over you own life, a purpose for your
Recap on Investigation Lessons and invite the children to complete the life? .
questions on the Activity Sheet. Do you have a plan for your life?
% Qu: In your opinion does the evidence suggest that Jesus was aware He Children could make plan on a spiral, cut out
was going to be crucified? and hung up.
Qu: According to Christians why did Jesus stay in Jerusalem if He was Teach children that some people believe there
aware He was about to die? is already a plan for their life, which they have
] - ) ) - little control over. This is called destiny. What
Qu: Do Christians believe God intended Jesus to be crucified? do they think about this? Other people have a
Qu: What do YOU think about the Christian belief that the crucifixion and strong sense of purpose in their lives but still
resurrection were Jesus’ purpose? believe they have choice or free will.
Qu: What would you ask Jesus about Holy Week if He were here?
. BRIDGE: THE ESSENCE OF YOU ‘

Step 2 Investigation (3 lessons)

Recap previous lesson and discuss how Christians believe God had a plan for Jesus’ life? Jesus’ life had a purpose.
% What do we know already about Jesus? Brainstorm and write up ideas.

What do we think was God’s plan was for Jesus’ life according to Christianity?

Christians believe that Jesus was the Incarnation of God sent to the Earth to show people how to lead good lives, to die as a
sacrifice, so they could be forgiven and come back to life again to prove to Christians that they could also have life after death.

What do you think of this plan, this purpose?

What might it say about God?

% Was Jesus aware of God’s plan/His purpose?

What evidence is there to show He was/wasn’t aware of this during Holy Week?

Using a story sack of props, teach children the main events of Holy Week over the 3 lessons, from Palm Sunday, Jesus teaching in
the Temple, overturning the traders’ tables, The Last Supper, bread and wine, Judas’ betrayal, Peter’s denial, praying on the Mount
of Olives, arrest, four trials (Jewish council, Pilate, Herod, Pilate again), crucifixion, burial in tomb. Use Luke’s Gospel Chs. 20-23.
During each lesson as particular events during Holy Week are explored, children to vote on whether they think the evidence
suggests this was either part of God’s plan or a consequence of events that happened during the week, e.g. did Judas betray
Jesus as part of God’s plan or because he was jealous and wanted the bribe? Did Jesus spend time in the Temple teaching
because it was part of God’s plan or because the people asked him to? Did Jesus get angry in the Temple because he was afraid
of what was about to happen or because he was angry with the traders for cheating people? Or was Judas’ betrayal also part of
God'’s plan for Jesus?

In groups, children to examine texts on these questions from the Bible that give evidence for/against whether Jesus was aware of
his impending crucifixion. Teacher to display the events of Holy Week pictorially as a large class time line and children to vote on
whether each event was planned by God or has another explanation and label each picture accordingly.

Qu: Can you think of any other evidence from what we know about Jesus that would show his life was planned by God?

E.g. birth, miracles.

Evidence in Discovery RE Journals: Activity Sheet.

Teacher note: Salvation

Jesus’ death and resurrection effect the rescue (or salvation) of humans. Christians say he opens the way back to God. Through
Jesus, sin is dealt with, forgiveness offered and the relationship between God and humans is restored.
From ‘Understanding Christianity’ Church of England 73
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Year 5:
Enquiry: How significant is it for Christians to believe that God intended Jesus to die?

Spring 2 - Christianity

Name: Class:

In your opinion, does the evidence
suggest that Jesus was aware He was
going to be crucified? Yes... why? No...

why?

According to Christians, why did Jesus
stay in Jerusalem if He knew He was about

to die?

Do Christians believe God intended Jesus

to be crucified?

/Wha’r would you ask Jesus about Holy Week if He were here?

What do YOU think about the Christian
belief that the crucifixion and

resurrection were Jesus’ purpose?
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Year 5 My Learning Progress
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.

Name: Class:
Year 5 Spring 2 How significant is it for Christians to believe God Comments
intended Jesus to die?
WORKING | can start to consider the goals and purpose | would like
TOWARDS for my life.
| can say how some events in Holy Week tell Christians
about Jesus’ purpose/destiny.
| can consider important questions about whether Jesus
(Level 3) knew He was going to be crucified.
Year 5 | can give an example of someone with a strong sense of
expectation purpose for their life and give my opinions on this.
| can start to explain whether God intended Jesus
wefelll e sl to be crucified or whether Jesus’ crucifixion was the
consequence of events during Holy Week.
| can start to express my opinion about Jesus’ crucifixion
(Level 4) being his destiny/purpose.
WORKING | can start to show an understanding of the difference
BEYOND between purpose and destiny.
| can consider whether God intended Jesus to be crucified
or whether Jesus’ crucifixion was the consequence of
events during Holy Week and find supporting evidence.
| can give my opinion about the importance for Christians
(Level 5) of Jesus’ death being part of God’s plan.
lamproud thatl

To improve next time | will
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Exemplification
Year 5: Spring 2 - Christianity
Enquiry: How significant is it for Christians to believe that God intended Jesus to die?

| These are examples of the style of answer for each expectation. The content could be different. |

| WORKING TOWARDS

| would really like to be a scientist and try to help find a cure for Alzheimers.

Christians believe that Jesus knew he was going to be crucified and that Judas would betray him. This
was all part of what he knew was going to happen otherwise he wouldn’'t have given the disciples the
bread and wine symbols on The Last Supper.

| find it hard to believe that God would have wanted this to happen to His Son especially if He sent him
to help people and make the world a better place. He couldn’'t do that if he was dead, could He?

Year 5 expectation | WORKING AT

| know Mother Theresa didn’t realise she was going to end up such an important person so maybe there
was destiny at work, but it was her choice to become a sister and choose her name. If she hadn’t done
that, the rest couldn’t have happened so | think it's a bit of both.

Christians believe God intended Jesus to be crucified and everything that happened was all part of His
destiny. Jesus knew He was going to be crucified because at the Last Supper He said that the bread
represented His body and the wine represented His blood, and they should remember Him because
He would not always be with them. | think Christians believe this was God’s plan because somebody
needed to take the punishment for everybody’s sins or bad deeds and they believe in the Incarnation.

| think God would be pretty mean to plan for His own Son to be killed so painfully. This can’t be right, can
it? | think His death was about the Jews and Romans wanting him gone.

| WORKING BEYOND

| can see similarities in all the famous people that we have studied that they felt a strong calling to do
something which some people might call destiny. | think if | have a plan when | am older | will try to

stick to it but be open to any strong feelings or situations because these people ended up really helping
others and that is more important than doing what you want. | still think they chose their lives though so |
think that is purpose not destiny.

Christians believe Jesus knew that Judas would betray Him because at The Last Supper He said
somebody there would betray Him. He also knew that Peter would deny knowing Him three times
because He told Peter that. Jesus knew the events planned on the lead up to His death and the fact that
His own friends could betray Him proved that it was necessary to die on the cross to save people from
their sins. It may be that God planned all of this.

| think God could have found a less painful way to help people turn over a new leaf and make the world
a better place. | can’t believe a loving God would let His own son suffer like that, but Christians believe
Jesus was the Incarnation of God.
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Year 5: Spring 2 - Christianity
Enquiry: How significant is it for Christians to believe that God intended Jesus to die?

SMSC
Spiritual | Moral | Social | Cultural

British Values

Democracy Rule of Law Individual Liberty Mutual Respect Tolerance of those of
different faiths and beliefs
v v v

Step 1 Engagement Step 2 Investigation Step 3 Evaluation Step 4 Expression
Skills Skills Skills Skills
Interpretation Investigation Discernment Expression
Empathy Application Analysis Reflection

Evaluation Synthesis

Attitudes Attitudes Attitudes Attitudes
Curiosity Critical awareness Open-mindedness Self-awareness
Appreciation
Wonder

Attainment descriptors

WORKING TOWARDS | ! can start to consider the goals and purpose | would like for my life.
| can say how some events in Holy Week tell Christians about Jesus’ purpose/destiny.

| can consider important questions about whether Jesus knew He was going to be
(Level 3) crucified.

WORKING AT | can give an example of someone with a strong sense of purpose for their life and give

Year 5 my opinions on this.

expectation | can start to explain whether God intended Jesus to be crucified or whether Jesus’
crucifixion was the consequence of events during Holy Week.

(Level 4) | can start to express my opinion about Jesus’ crucifixion being his destiny/purpose.

WORKING BEYOND | can start to show an understanding of the difference between purpose and destiny.

| can consider whether God intended Jesus to be crucified or whether Jesus’ crucifixion
was the consequence of events during Holy Week and find supporting evidence.

| can give my opinion about the importance for Christians of Jesus’ death being part of
(Level 5) God’s plan.

Resources needed for this Enquiry

Story sack containing props for telling about the main events of Holy Week: palm leaf, bread, glass of wine, model
donkey, small table, cross, stone

Bible story (New Testament): Luke 20-23

Task Sheet

Teacher reflection on this unit

WWW (What went well) EBI (Even better if)
77
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Key Question:

What is the best way for a Sikh
to show commitment to God
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Key Stage 2 ‘ o
Medium Term Planning

| Term: Summer 1

Theme: Prayer and Worship Religion: Sikhism

Key question for this enquiry: What is the best way for a Sikh to show commitment to God
(Waheguru)?

Learning Objectives: We are learning to understand how Sikhs show their commitment to God and to
evaluate if there is a ‘best’ way.

Teaching and Learning Activities

Step 1 Engagement (1 lesson)

Open lesson with a game about making personal choices. Have ‘agree’ and ‘disagree’ signs up on different sides of the room.
Children move to the side according to whether they agree or disagree with statements Auberon Owl 5 reads out e.g. Children
in KS2 should not have break times/they should be learning in the classroom at all times/school uniforms help us feel part of a
community and group/stealing is wrong/(try to think of statements that will generate a strong opinion from the children!)

Debrief: We all make personal choices every day. Auberon Owl i asks: What influences our choices? Our friends, family,
religion, culture, our personal morals and beliefs.

Children to be given a topic to debate - Is it OK not to wear a crash helmet when riding a bike or motorbike? Spilit class into two
halves - one side who will argue that it is never OK not to wear a crash helmet and the other side to argue that there could be
situations when this is ok. Qu: What if it meant you could not show commitment to your religion if you wear a crash helmet? Now
is it OK?

Explain that when the law was introduced that you had to wear a crash helmet when riding a motorcycle, Sikhs argued that this
was a law which they could not obey. Some Sikhs felt that it was so important that they chose to go to prison rather than give up
wearing their turbans. Watch Video 12. Qu: What is their opinion about what happened?

The law was changed to give Sikhs the right to wear turbans instead of crash helmets. Auberon Owl % asks: Do you think the law
should have been changed? Why? Is it OK for Sikh children not to wear a cycle helmet if they are wearing hair in a top knot?

Baptised Sikhs should keep their Kara on their wrist all the time as it reminds them of god and is part of their uniform. Auberon
Owl ) asks: Do you think that Sikh children should be allowed to wear a Kara to school? Why might it be important for them?

Baptised Sikhs tend to cover their head with a turban. Qu: Do you think that Sikh children should be allowed to wear their turban
to school, even during sports? Why? Why might it be important for a Sikh to wear a turban? Children to collate their responses on
a posit it note and place on the working wall, now show children Video 13. Ask children if they might have changed their opinion
after watching the video, invite children to change their opinions on their post-it notes if they wish.

Qu: Which part of being a baptised Sikh did you like the most? If you were a baptised Sikh, which promise would you personally
find really challenging to keep?

BRIDGE: COMMITMENT W

Humanist perspective:

As Humanists do not believe in God, there is no supreme power to worship. However, Humanists recognise the importance of the
planet and may show commitment to environmental projects in the belief that preserving it will benefit future humankind. Being
commited to showing respect to humans and ensuring that human development is continued would also be seen as valuable
enterprises.
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Key Stage 2 Cont. <TEuma -
Medium Term Planning

| Term: Summer 1

Theme: Prayer and Worship Religion: Sikhism

Key question for this enquiry: What is the best way for a Sikh to show commitment to God
(Waheguru)?

Learning Objectives: We are learning to understand how Sikhs show their commitment to God and to
evaluate if there is a ‘best’ way.

Teaching and Learning Activities

Step 2 Investigation (3 lessons)
Wearing a turban

Recap previous lesson, why do Sikhs wear a turban? When Sikhs join the Khalsa, they make a promise to look after their sacred hair
so they keep it neat and tidy with a turban. More importantly, Sikhs cover their hair to make them stand out in a crowd of people, they
want to be easily recognisable so that everyone knows that help, care and kindness is at hand whenever they need it. The Sikh turban
represents love, care, kindness and protection against unkindness. Every year, Sikhs celebrate World Turban Day where people from
all backgrounds tie a turban on their heads. This was celebrated in a Gurdwara (Sikh place of worship) near London. Watch video 15.
If you wore a turban, what colour would it be? How would it represent you? Use Activity Sheets 10, 11 and 12. Design a turban that
represent help, care and kindness. Perhaps children could report back to the school in an assembly and explain what the turban means
to Sikhs.

Qu: Sikhs don't drink alcohol or eat meat... Why? Sikhs don’t drink alcohol because Sikhs believe that our body is a gift from god and it
should be treated with respect, Sikh’s don’t eat meat because they believe that God (Waheguru) lives in all animals and animals have
feelings too.

The Three Golden Rules

Watch Video 5. Introduce the 11 Gurus. Auberon Owl ) asks: Can anyone remember the name of the first Guru? His name was Guru
Nanak Dev Ji (pronounced ‘Goorroo Nanik Dev Jee’). Guru Nanak Dev Ji introduced the three golden rules. Show Slides 7, 8 and 9. Go
through the three golden rules that Sikhs follow.

Slide 7 - Naam japna means to say ‘Waheguru’. Sikhs called God ‘Waheguru’. Guru Nanak taught Sikhs to meditate on the word
‘Waheguru’. Guru Nanak taught the Sikhs that meditating will then help Sikhs see god’s light in all people, plants and animals.

Slide 8 - Vand ke Chakna means to share. If you are a young person, this means to be share your food with people who might need it.
It also means that you can share your time and spend some of it with someone who really needs help (helping at your local charity). If
you are an adult that works, then you should give some of your earnings to charity, donate food to a food bank, clothes to charity shops
and spend time helping the local community in any way that you can. Watch Video 14 (an example of Sikhs sharing their earnings with
others).

Introduce the term ‘Seva’. Seva is a very important aspect of life for a Sikh, this means helping others. this can mean giving money,
serving food at the gurdwara (langar) or giving time, just like Amaya from the video.

Slide 9 - Kirat Karnee - this means to earn an honest living. If you are an adult and work, this means that you will try your very best and
be honest at all times (this means that you mustn’t steal anything or be unkind to anyone). If you are a young person at school, this
means that you must study really hard and try you're very best at all times. Always persevere and never give up!

Watch Video 5 again, can anyone remember what the name of final Guru is? The final Guru for the Sikh’s is called Guru Granth Sahib
(GGS). Show Slide 18. Share the key facts about GGS, show Slide 19. Sikhs bow down to the knowledge in the Guru Granth Sahib,
they bow down as a sign of utmost respect for GGS, they show their respect to GGS because they believe that GGS shows the world
how to see and speak to God through meditation.

Activity: Write which golden rule you like the most and why. What can you do differently in your life to become a better person?

Treating everyone equally

Equal opportunities is still something that is discussed and fought for with a passion in the House of Parliament. You could find a clip
showing an equal opportunities debate in parliament. Qu: What were the MPs discussing? The MP’s are arguing about women’s right
(equality) in the workplace. Are you surprised that this is still an issue in modern society?

Recap Video 5 and ask children to remember the key facts about the third Guru, can they remember his name? His name was Guru
Amardas Ji. He wanted everyone to treat boys and girls equally. Unfortunately, girls were not seen to be as boys so they were not
allowed to go to school, people in villages would murder baby girls in their village and female widows would have to be cremated with
their husbands.

Sikhs show their commitment to god by treating everyone equally despite of gender, race, age or disability.

Qu: Can children remember the sixth Guru video from Video 5? His name was Guru Hargobind Sahib, he built a large building next to
the Golden Temple, the building is called the ‘Akal Takhat”. Show Slide 20.

If you visit the Golden temple in India, you will see the Akal Takhat tower opposite the Golden Temple. This building symbolised equality
to the world. It worked in exactly the same way that the houses of Parliament works. The only difference was that you didn’t need to be
an MP to go into the Akal Takhat. the sixth Guru encourages people to express their opinions, share their problems and feel valued. All
Sikh laws and rules were passed there.

Auberon Owl ) asks: Do you think the Akal Takhat still runs as it did over 500 years ago? Yes, it still runs in the same way, all rules are
passed there and anyone can go there for help and support, everyone (you don't have to be a Sikh) is invited to express their problems
and opinions.

Maharaja Ranjit Singh was the most powerful and successful Sikh emperor in Sikh history during the early 19th century. He ruled
northern India for almost 40 years. He was a Sikh but ran his empire in a very unusual way which was very different to the rest of the
world (during that period of world history). Show Slide 22. Qu: What did you like about his empire? What didn’t you agree with?

Activity: Just imagine that you are the Sikh Maharani/Maharaja of Punjab. Create a mind map, jotting down ideas, laws and rules that
would be in place under your reign. Be prepared to explain why you have set those rules to your friends! Use Activity Sheet 13.

82
© Discovery RE Ltd 2020




DiscoveryR

wAly Teacher note: <
The Owl in the text is a

Xy Resource |

. Y ‘ prompt to allow him to ® e Please check the edge 1
tee
AN

Resource Su

ask the question or invite Nt the Communit 99estions docy i
hild a | @ This dOCument' y Area of the Discovery Rg We?e-m in
children’s questions. ® clips. Thia! includes books ang web-bas dete.
. IS Updated term| ~based video
: . Y asresourc
hﬁm»- locations often change, ceand
Key Stage 2 cont. s -,

Medium Term Planning

| Term: Summer 1

Theme: Prayer and Worship Religion: Sikhism

Key question for this enquiry: What is the best way for a Sikh to show commitment to God
(Waheguru)?

Learning Objectives: We are learning to understand how Sikhs show their commitment to God and to
evaluate if there is a ‘best’ way.

Teaching and Learning Activities

Step 3 Evaluation

(1 lesson)

Which ways have we learnt that Sikhs show commitment to God? Collect ideas on post-it notes to create a large poster.
Ask children key question: What is the best way for a Sikh to show commitment to God?

Activity Sheets 14 and 15

Children to pretend they are an Agony Aunt/Uncle for a famous children’s magazine. They respond to the following problem...
(worksheet 14) Remind children of the various ways that Sikhs show commitment i.e. wearing the 5 Ks, following the three golden
rules, treating people equally, wearing a turban, treating everyone with love, care and respect.

9

Step 4 Expression
(1 lesson)

Is it always easy to show commitment? Ask children to think of their own commitments e.g. swimming, scouts, etc. If someone
stops showing commitment, is it too late to try again to be committed? Create a mind map about reasons people might find a
commitment difficult e.g. feel like they are missing out on fun, feel tied down to certain routines, pressure to fit in, etc.

Children to create speech bubbles with advice on how to stay committed to something or someone even when it proves difficult.
May be able to use cameras to make a video of each person’s advice on staying committed.

Evidence in Discovery RE Journals: Activity Sheet.
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Year 5: Summer 1 - Sikhism
Enquiry: What is the best way for a Sikh to show commitment to God [Waheguru]?’A A
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Year 5: Summer 1 - Sikhism
Enquiry: What is the best way for a Sikh to show commitment to God [Waheguru]?’ﬁ A
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Year 5: Summer 1 - Sikhism
Enquiry: What is the best way for a Sikh to show commitment to God [Waheguru]?’A A‘
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Year 5: Summer 1 - Sikhism ' ' '
Enquiry: What is the best way for a Sikh to show commitment to God [Waheguru]?’A A

| Maharaja/ Maharani of Punjab, vow to
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Year 5: Summer 1 - Sikhism ’ ' ’
Enquiry: What is the best way for a Sikh to show commitment to God [Waheguru]?’A A‘

N’,\N

Name: Class:

Pretend you are an Agony Aunt/Uncle at a Sikh children’s magazine. Your task is to write
a response to the following problem:

Dear...

| am 10 years old and am a Sikh living in Bournemouth. There are not many
other Sikhs at my school and | am finding it more and more difficult to

fit in as | feel quite different. | believe it is important for me to show my
commitment to God and want to go to the Gurdwara with my family at the
weekends, but this means missing football practice. | am afraid | won’t get
into the team.

What shall | do? What is the
best way to show my commitment
to God and not miss football?

Thank you.

Arjan
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Year 5: Summer 1 - Sikhism
Enquiry: What is the best way for a Sikh to show commitment to God (Waheguru)?

Name: Class:

Write your response here:

Dear Arjan

With best wishes from...
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Year 5 My Learning Progress
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.

Name:

Year 5 Summer 1

What is the best way for a Sikh to show commitment

to God?

Class:

Comments

WORKING | can express why showing commitment to something may

TOWARDS be a good thing.
| can describe some of the ways that Sikhs choose to
show commitment to God and am starting to understand
that they may do this in different ways.
| can start to show | understand that Sikhs make choices

(Level 3) about how they show commitment to God.

Year 5 | can show an understanding of why people show

expectati on commitment in different ways.

WORKING AT | can describe how different practices enable Sikhs to
show their commitment to God and understand that some
of these will be more significant to some Sikhs than others.
| can start to express what | think about the best way a

(Level 4) Sikh could show commitment to God.

WORKING | can explain why one way of showing commitment may

BEYOND not be better than another.
| can explain why it is important to Sikhs to show their
commitment to God and can describe different ways they
choose to do this.
| can give my opinion on what | think Sikhs should do to

(Level 5) show commitment to God and explain why.

To improve next time | will
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Exemplification
Year 5: Summer 1 - Sikhism
Enquiry: What is the best way for a Sikh to show commitment to God?

| These are examples of the style of answer for each expectation. The content could be different. |

| WORKING TOWARDS

| have some things | have to do but the ones | am most commited to are the ones | have chosen for
myself, like wanting to get really good at football. If | commit to training | might make the team.

You do not need to go to the Gurdwara to show commitment to God. You could wear the 5Ks and help
others, for example by cleaning the Gurdwara or helping serve the Langar. Hopefully your parents would
be happy with this. | think God would be.

It is all about choice and | think Sikhs should be able to choose how they show commitment to their
religion because it is about them and God, and their personal choice.

Year 5 expectation | WORKING AT

People are all different and choose to show commitment in ways they think are important. | try to keep
healthy by playing tennis but my friend goes swimming.

Some Sikhs might think that the best way to show commitment to God is to go to the Gurdwara at the
weekends whereas other Sikhs might feel that this is not necessary to show commitment to God and
that it is the way they lead their lives that shows their commitment to God. These Sikhs might feel that
‘Sewa’ is important, which is helping others. Sikhs can help others in many ways: giving money and
time, caring for ill people, cleaning the Gurdwara or serving the Langar.

| think giving to the poor is the best way to show commitment to God because poorer people are God’s
creation too and Sikhs believe in equality.

| WORKING BEYOND

People make personal choices about what they want to commit to and how they do it. | play football to
keep fit but my friends swims because she loves the water but | really don’'t. They are both good ways to
keep fit - it is just about what suits us as individuals.

Sikhs are committed to God and feel it is important to show this commitment through the way they

live their lives. Many wear the 5Ks to symbolise their commitment. They can also go through the Amrit
ceremony which is where the Sikh is being initiated, drinks sugar and water and has some sprinkled on
his feet, eyes and hair. Going through this is like being baptised and shows commitment to God. They
can also go to the Gurdwara to pray and worship although as long as they are helping others (Sewa) this
is still a good way of showing commitment to God because helping others makes Sikhs feel closer to
God. So really it is up to you to make a personal choice. You need to feel sure that you are putting God
first but | don’'t think God wants you to give up football. It's all about priorities.

| think Sikhs should go through the Amrit ceremony because this ceremony is specially designed for

people to make a personal commitment to God. If you did this in public at the Gurdwara it might help you
stay committed to God as you have made your personal commitment in front of the community.
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Year 5: Summer 1 - Sikhism
Enquiry: What is the best way for a Sikh to show commitment to God?

SMSC

| Spiritual | Moral | Social | Cultural |
British Values
Democracy Rule of Law Individual Liberty Mutual Respect Tolerance of those of
different faiths and beliefs
4 (Guru Granth Sahib v v
Step 1 Engagement Step 2 Investigation Step 3 Evaluation Step 4 Expression
Skills Skills Skills Skills
Interpretation Investigation Discernment Expression
Empathy Application Analysis Reflection
Evaluation Synthesis
Attitudes Attitudes Attitudes Attitudes
Curiosity Critical awareness Open-mindedness Self-awareness
Appreciation
Wonder

Attainment descriptors

WORKING TOWARDS | | can express why showing commitment to something may be a good thing.

| can describe some of the ways that Sikhs choose to show commitment to God and
am starting to understand that they may do this in different ways.

| can start to show | understand that Sikhs make choices about how they show

(Level 3) commitment to God.

WORKING AT | can show an understanding of why people show commitment in different ways.
Year 5 i | can describe how different practices enable Sikhs to show their commitment to God
expectation and understand that some of these will be more significant to some Sikhs than others.

| can start to express what | think about the best way a Sikh could show commitment to
(Level 4) God.
WORKING BEYOND | can explain why one way of showing commitment may not be better than another.

| can explain why it is important to Sikhs to show their commitment to God and can
describe different ways they choose to do this.

| can give my opinion on what | think Sikhs should do to show commitment to God and
(Level 5) explain why.

Resources needed for this Enquiry (downloadable from Community Area on www.discoveryschemeofwork.com)

PowerPoint Slides: 7, 8, 9, 18, 19, 20, 22
Videos: 12, 13, 5, 14

Activity Sheets: 10,11,12, 13,14,15
Audio: -

Discovery RE Journals

Auberon Owl

Teacher reflection on this unit

WWW (What went well) EBI (Even better if)
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Year

Summer 1

Theme:
Beliefs and Moral Values

Key Question:
Do beliefs in Karma, Samsara and
Moksha help Hindus lead good lives?

Religion:
Hinduism
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Key Stage 2 <TEuma -

Medium Term Planning

| Term: Summer 1

Theme: Beliefs and Moral Values Religion: Hinduism

Key question for this enquiry: Do beliefs in Karma, Samsara and Moksha help Hindus lead good lives?

Learning Objectives: We are learning to understand the impact of certain beliefs on a Hindu’s life.

Teaching and Learning Activities

Step 1 Engagement (1 lesson)

Lesson 1: Show the story book ‘Slam’ by Adam Slower, perhaps on Smartboard, following the consequences of a boy
slamming the door and a ball falling off the roof - all told in pictures. (You could use another story where a chain of events is
depicted). Discuss what the boy’s actions were and the chain of events that followed. What consequences were experienced
as a result of his actions when slamming the door? Were they positive or negative? Ask class to think about a time when they
have done something positive or negative. What consequences did they experience as a result of their actions?

(A good visual representation of this is to have the Mousetrap game set up and show the children how one thing leads to
another as the ball makes its way round.)

Activity: Children to have flowcharts on their table. Children to consider the consequences that follow the action and complete
the flow chart, showing what the different choices could be. E.g. Sally is finding her homework difficult. What can she do? E.g.
forget about it and go out with her friends/copy her friend’s homework the next morning/ask her teacher for help/research her
homework on the internet, etc.

Lesson 2: Children to have snakes and ladders game to play in small groups. Children to firstly play the game. Teacher to then
explain that this game was originally a Hindu game and represents making good and bad decisions in life. Children to then

be given some pre-written cards which have some good and bad actions/choices someone might make in a lifetime and
what the consequences might be. Children to then make their own giant snakes and ladders game and use these ideas to
play their own game, e.g. a good action results in going up the ladder and a negative action results in sliding down the snake
and not getting very far in life. Can they relate this to the School Learning Charter, rewards and consequences?

BRIDGE: CAUSE AND EFFECT §

Step 2 Investigation (3 lessons)

Explain to the children that Hinduism has rites and ceremonies focusing on birth, marriage, and death and we will be learning
about the Hindu beliefs of Karma, Samsara and Moksha. Refer back to previous enquiries on Hinduism (especially Autumn 1) to
recap on how Hindus lead good lives) Use sources: Bhagavad Gita 2:11-13/The Upanishads.

% Auberon Owl asks children what they learnt from the Snakes and Ladders game in Lesson 1.

Recap on the previous game of snakes and ladders and its origins in Hinduism. Reiterate the idea that doing a good deed will
bring rewards but Hindus believe it might not be in this lifetime. Teach children that in a lifetime, Hindus believe that people

build up Karma, both positive and negative, based on their actions within that lifetime. This Karma affects their future lives and
existences. People must take responsibility for their actions during this life time and the next, therefore a belief in Karma has an
effect on how a Hindu behaves. Collecting positive karma is like going up lots of ladders... but where to? (See below: Moksha to
Brahman.)

Use story of Prince Rama as an example of doing one’s duty and doing good deeds.

Qu: How does a belief in Karma help Hindus lead good lives?

Hindus believe that the soul passes through a cycle of successive lives and its next incarnation depends on how the previous life
was lived. Hindus aim to live each life in a better way than the life before, with this current life being like a passageway between
lives. Hindus believe that the soul is eternal and lives many lifetimes, in one body after another. The soul (atman) can be born in a
human form, or that of a plant or animal, as all living things have a soul (Brahman in everything).

Compare this idea of Samsara (reincarnation) with that of the Christian belief of life after death in Heaven. Children could show
the contrasts by drawing a straight line to represent the Christian belief and label like a time line and draw and label a circle or
spring to represent the Hindu belief of life and death. (Or children could do this kinesthetically by each group representing one of
these concepts using the groups’ bodies e.g. to make circles/chain of events/straight line with heaven/hell at the end.)

The spiritual goal of a Hindu is to become one with Brahman (recap previous lessons on Hindus’ belief in one God with many
aspects). This freedom is called Moksha and until this is achieved, Hindus believe that they will continue to be repeatedly
reincarnated in order that they work towards self-realisation of the truth, that nothing else but Brahman exists). Once Moksha is
achieved through various routes, the soul (Atman) is released to be united with Brahman. Could children go back to their previous
kinaesthetic representations and add this? A Hindu visitor would be helpful here.

(# Discuss how Moksha can be attained by renouncing the world and becoming a sadhu and compare this with how Hindus can
do this in their daily lives.

Humanist perspective:

Humanists do not believe in a god or an afterlife so they believe that all we have is the life we are leading. Out actions do not matter
in the next life as there isn't one. Our actions only matter in this life and, as such, our actions have an impact on people around us so
we should act with kindness and empathy. Humanists believe that we should seek happiness every day and look to make the best
of each day. Each day brings with it opportunities to be knid and helpful to others. This is seen as more important as it can change
people’s lives now.
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Key Stage 2 Cont.
Medium Term Planning

Term: Summer 1

Theme: Beliefs and Moral Values Religion: Hinduism

Key question for this enquiry: Do beliefs in Karma, Samsara and Moksha help Hindus lead good lives?
Learning Objectives: We are learning to understand the impact of certain beliefs on a Hindu’s life.
Teaching and Learning Activities

Step 4 Expression (1 lesson)

Produce a piece of creative work e.g. art/poem/collage/sculpture to express your own beliefs about what happens when the
physical body dies.

Present this to the class and share your views if you choose to.
Auberon Owl i to praise and question.

9

Step 3 Evaluation (1 lesson)

9 Ask key question: Do beliefs in Karma, Samsara and Moksha help Hindus lead good lives?

Children make a mini board game to illustrate their understanding, collecting counters for good Karma losing them for
negative Karma and building on the life experience/choices cards from the Engagement lesson.

Evidence in Discovery RE Journals: Activity Sheet/board game.

Teacher note: Be careful not to over-simplify reincarnation. We don’t want children thinking it is as simple as a ‘bad’ human being
reincarnated as a spider etc. Emphasis should be on the migration of the soul.
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Year 5: Summer 1 - Hinduism
Enquiry: Do beliefs in Karma, Samsara and Moksha help Hindus lead good lives?

Name: Class:

Design a board game with choice cards.
Counters are gained for positive Karma and lost for negative Karma.

N N

My board game looks like this w
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Year 5: Summer 1 - Hinduism
Enquiry: Do beliefs in Karma, Samsara and Moksha help Hindus lead good lives?

Name: Class:
Choice Card Choice Card Choice Card Choice Card
Choice Card Choice Card Choice Card Choice Card

Here are some of the choice cards. Some bring positive Karma and some bring negative Karma.

Do beliefs in Karma, Samsara and Moksha help Hindus lead good lives?

What do YOU think about the Hindu belief in reincarnation?
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Year 5 My Learning Progress
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.

Name: Class:
Year 5 Summer 1 | Do beliefs in Karma, Samsara and Moksha help Hindus Comments
lead good lives?
WORKING | can say how considering the outcomes of an action can
TOWARDS affect how you choose to act.
| can describe a Hindu belief relating to life after death and
begin to explain the impact of this on a Hindu’s life.
| can start to see how belief in Karma could make a
(Level 3) difference to how Hindus choose to live.
Year 5 | can start to express my own views about life after death.
expectation |!cancompare Hindu and Christian beliefs relating to life
after death and tell you how these make a difference to
WORKING AT believers’ lives.
| can express my own views about Hindu beliefs and
(Level 4) whether they make sense to me or not.
WORKING | can express my views on life after death and start to
BEYOND explain how these views may make a difference to how |
live my life.
| can start to explain how beliefs about life after death
make an impact on the ways Hindus choose to live their
lives.
| can express an opinion on the Hindu belief in
(Level 5) reincarnation with some reasoning.
lamproudthat!

To improve next time | will
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Exemplification
Year 5: Summer 1 - Hinduism
Enquiry: Do beliefs in Karma, Samsara and Moksha help Hindus lead good lives?

| These are examples of the style of answer for each expectation. The content could be different. |

| WORKING TOWARDS

When | think more carefully about what might happen, | tend to make better choices. When | die | think
my spirit will carry on somewhere.

Hindus believe in Karma which means that if they lead a good life, when they die they will be reborn into
another life which will be a good life but if they have not led a good life then they will be reborn into a
worse life. This belief helps Hindus to lead good lives because they want to be reborn into a good life.

| can see that if | wanted to have a good life next time | would try harder to make good choices now. This
makes sense really and would be good motivation.

Year 5 expectation | WORKING AT

My sculpture shows a spirit coming out of a body that is lying down to show our souls after we die. If |
think | have lived a good life | will go to heaven so | try to be kind to people.

Hindus believe in Karma and that if they lead a good life they will be reborn into a good life. These
beliefs in life after death help Hindus to lead good lives because they want to have the good new life
when they are reincarnated. They believe they can break free from coming back all the time. This is
called Moksha. This gives them motivation and something to aim for. Christians believe they need to lead
good lives and ask God to forgive their sins, and then they go to heaven.

| find the Hindu beliefs about reincarnation difficult because as a Christian | believe we are given one life

and when we die God lets us go to heaven if we have been forgiven or if we haven't tried to follow Jesus’
teaching we might not get to heaven.

| WORKING BEYOND

| do believe that if you are kind to others then they will treat you better. My collage shows a lot of doves
flying away from the body because | like that image of spirit or soul going on but I’'m not sure where to.

If you believe in Karma | think you would try to collect positive Karma to help you get reincarnated in a
good life next time. This would make a difference to the choices you make, to how honest and nice you
are, even to people you might not see. Breaking free (Moksha) sounds like it would be worth working for
although | don’t really get what happens after that for Hindus.

| don’t really know what | believe about life after death but | don’t believe in reincarnation. Hindus believe
in Samsara which means reincarnation. They also believe in Karma which means that if you have led

a good life you will be reborn into a better life. | do believe in Karma because | think that if you are nice
then good things happen but if you are not nice then there will be consequences. Christians believe that
they will go to heaven if they believe Jesus died to save them from their sins and if they lead their lives
according to the Ten Commandments. | would like to believe in heaven but | think that you should be
able to go there if you have tried your best to be a good person. | am not convinced about the ‘sin’ thing.
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Year 5: Summer 1 - Hinduism
Enquiry: Do beliefs in Karma, Samsara and Moksha help Hindus lead good lives?

SMSC

| Spiritual | Moral | Social | Cultural |
British Values
Democracy Rule of Law Individual Liberty Mutual Respect Tolerance of those of
different faiths and beliefs
v v v
Bhagavad Gita/ Upanishads
Step 1 Engagement Step 2 Investigation Step 3 Evaluation Step 4 Expression
Skills Skills Skills Skills
Interpretation Investigation Discernment Expression
Empathy Application Analysis Reflection
Evaluation Synthesis
Attitudes Attitudes Attitudes Attitudes
Curiosity Critical awareness Open-mindedness Self-awareness
Appreciation
Wonder

Attainment descriptors

WORKING TOWARDS | | can say how considering the outcomes of an action can affect how you choose to act.

| can describe a Hindu belief relating to life after death and begin to explain the impact
of this on a Hindu’s life.

| can start to see how belief in Karma could make a difference to how Hindus choose
(Level 3) to live.

WORKING AT | can start to express my own views about life after death.
Year 5 ) | can compare Hindu and Christian beliefs relating to life after death and tell you how
expectation these make a difference to believers’ lives.

| can express my own views about Hindu beliefs and whether they make sense to me
(Level 4) or not.

WORKING BEYOND | can express my views on life after death and start to explain how these views may
make a difference to how | live my life.

| can start to explain how beliefs about life after death make an impact on the ways
Hindus choose to live their lives.

(Level 5) | can express an opinion on the Hindu belief in reincarnation with some reasoning.

Resources needed for this Enquiry
‘Slam’ by Adam Slower

‘Mousetrap’ game: Play the game
‘Snakes and Ladders’: Play the game
Pre-written cards

Teacher reflection on this unit
WWW (What went well) EBI (Even better if)
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Year

Summer 2

Theme:
Beliefs and Practices

Key Question:
What is the best way for a Christian
to show commitment to God?

Religion:
Christianity
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Key Stage 2 ‘ i -,
Medium Term Planning

| Term: Summer 2

Theme: Beliefs and Practices Religion: Christianity

Key question for this enquiry: What is the best way for a Christian to show commitment to God?

Learning Objectives: We are learning to understand how Christians show their commitment to God and
to evaluate if there is a best way.

Teaching and Learning Activities

Step 1 Engagement (1 lesson)

Children to be given a topic to debate by Auberon Owl i e.g. Is it OK to tell lies? Class to be split in half, one side for telling
lies and one side against telling lies and debate this. How committed are they to their view on this? Children to be given
various situations involving lying - they stand on one side of the room if they think that in this situation it is ‘OK to lie’ and on
the other side if they think it is ‘not OK to lie’ or anywhere in between if they are not sure. Tell children the story from ‘The
Hiding Place’ by Corrie Ten-Boom where one Christian woman decided to lie to the German soldier about Jews that she was
hiding. This meant the Jews were safe. Her sister, another Christian woman, felt that she could not lie and this resulted in
the Jews being arrested. However, the Jews later escaped. The woman believed that God would keep this woman safe due
to her commitment to the truth. Explore children’s thoughts. &% What would they have done? Is telling lies always wrong?
How committed would you have been to telling the truth? Would that have been more important than saving someone’s life?
Commitment sometimes causes dilemmas and difficult decisions.

BRIDGE: DEGREES OF COMMITMENT §

Step 2 Investigation (3 lessons)

Explain to the children that Christians are committed to God and show their commitment in different ways. One way is through
following the Ten Commandments, one of which is ‘do not lie’ which we explored in the engagement lesson. Look at Ten
Commandments (Exodus 20:2-17) In groups, children order according to which ones show most commitment to God. Feedback
from children. Auberon Owl i asks: Why does one show more commitment to God than another? Are any easier to follow?
Why? Why do we have different views about which are more or less important than others?

Look at Galatians 5:14 which states ‘love your neighbour as yourself’. What does this mean? Who is ‘your neighbour'? How
easy do you think it is for Christians to do this? Look at Galatians 5:22-26 which states that if a Christian is committed to God
and allows the Holy Spirit to live in them, they will be displaying love, joy, peace, patience, kindness, goodness, faithfulness,
gentleness and self-control and not jealousy or conceitedness. Have these words on pieces of paper on the walls around the
room - children to move round and write examples of what each might look like. &% Should only Christians try to behave in these
ways? Are these behaviours that everyone should try to display? Explore ideas. How easy is this to do? When would it be hard/
easy? When would it take most commitment? Which are most important?

Consider some famous Christians who dedicated their lives to helping others to show their love/commitment to God e.g. Martin
Luther King/Mother Teresa, etc. Children do mini research on people who committed their lives to God by ‘loving their neighbour’.
May look at Christian Aid Week and see how this shows commitment to God, or other Christian charities or the work of the local
church. A Christian visitor would be valuable here.

Explain that many Christians show commitment to God by attending church every Sunday/worshipping God. (Possible visit to a
church at this point.) % Does attending church every Sunday show commitment to God? Can Christians still be committed to
God if they do not attend church every week? Children to present arguments for and against this idea.(Year 4 Summer 2 enquiry
recap here.) (Use ‘Crossing the Bridges’ materials from www.discoveryschemeofwork.com).

Christians believe that praying to God shows commitment. Why do Christians pray? Explore ideas, e.g. thanks, forgiveness, need
help, etc. Is praying necessary to show commitment to God? The Lord’s Prayer.

Confirmation Ceremony/Adult Baptism.

Christians also show commitment through taking communion. Why do Christians eat bread and drink wine? Explain that this
helps Christians to remember Jesus dying for them on the cross and by taking communion it shows their commitment to God.
Does taking communion show commitment to God? Explore the statement ‘Christians show commitment to God by believing and
trusting in Jesus and trying to be like Jesus’. What does this mean? ¢ Is it easy for a Christian to be like Jesus?

Humanist perspective:

Humanists believe that you should use your talents to benefit others and the rest of humankind. As they do not see enough evidence
for belief in a god, they focus on the here and now. Showing commitment to Humanist beliefs means to use empathy and kindness
wherever possible. It also means looking to realise personal potential and celebrating the success of others. Notable Humanists

are remembered as they had an impact on human life specifically in areas like science and medicine. Finding a cure for a disease,
for example, benefits many and your name lives on as an example to others. Humanists aspire to make a contribution to human
developemtn whilst being mindful of the environment and other living things that share the earth with us.
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Key Stage 2 Cont.
Medium Term Planning

Term: Summer 2

Theme: Beliefs and Practices Religion: Christianity
Key question for this enquiry: What is the best way for a Christian to show commitment to God?

Learning Objectives: We are learning to understand how Christians show their commitment to God and
to evaluate if there is a best way.

Teaching and Learning Activities

Step 4 Expression (1 lesson)

Children to write a poem titled ‘Commitment is ..." it can include what commitment means to them and (optional) what
commitment means to a Christian. Do the children think that commitment is any of the fruits of the holy spirit e.g. love,
kindness etc. Can we all take from Christianity some moral guidance on how to treat others and how to behave? Can people
display the fruits of the holy spirit when they are not Christians?

8

Step 3 Evaluation (1 lesson)

Which ways have we learnt that a Christian shows their commitment to God?

Children to have x10 post-its/slips of paper. On each one, they write a different way Christians might choose to show their
commitment to God.

Ask the key question: what is the best way for a Christian to show commitment to God?

On the Activity Sheet 1 children Diamond 9 rank their post-its, stick in their books and write next to the top and bottom their
reasons for why they have ranked these in those positions. Add: How would | choose to show commitment to God if | were a
Christian? OR

Answer the letter on Activity Sheet 2 pretending to be an agony aunt/uncle on a Christian children’s helpline. (Maybe record/
video children’s answers.)

Dear... | am a 10 year old Christian living in Poole. | have been going to church every Sunday with my mum since | was a baby.
Lately | have started to find it a bit boring. | don’t want to stop going as it would upset my mum. Is there another way | can
show my commitment to God? Thank you....Christy

Evidence in Discovery RE Journals: Activity Sheets.
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Year 5: Summer 2 - Christianity
Enquiry: What is the best way for a Christian to show commitment to God?

Name: Class:
Rank order post-its showing best way at the top.

This is the best way because...

Most important

This is the least important way
because...
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Year 5: Summer 2 - Christianity
Enquiry: What is the best way for a Christian to show commitment to God?

Name: Class:

Dear Rev. Charlie

| am a 10 year old Christian living in Poole. | have been going to church
every Sunday with my mum since | was a baby. Lately | have started to find
it a bit boring. | don’t want to stop going as it would upset my mum. Is there

another way | can show my commitment to God?

Thank you,

Christy

What would Rev. Charlie say?

Dear Christy

| hope this helps you, Christy.
Very best wishes

Rev. Charlie
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Year 5 My Learning Progress
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.

Name: Class:
Year 5 Summer 2 | What is the best way for a Christian to show Comments
commitment to God?
WORKING | can express why showing commitment to something may
TOWARDS be a good thing.

| can describe some of the ways that Christians choose to
show commitment to God and am starting to understand
that they may do this in different ways.

| can start to understand there are different degrees of

(Level 3) commitment and that's up to individual Christians.
Year 5 | can show an understanding of why people show
expectati on commltmen.t in dlffer(.ant ways. . o
WORKING AT | can describe how different practices enable Christians to
show their commitment to God and understand that some
of these will be more significant to some Christians than
others.
| can explain why | think some ways of showing commitment
(Level 4) to God would be better than others for Christians.
WORKING | can explain why one way of showing commitment may
BEYOND not be better than another.
| can explain why it is important to Christians to show their
commitment to God and can describe different ways they
choose to do this.
| can explain that individuals choose to show different
degrees of commitment to their religion and can relate this
(Level 5) to commitments | make in my life.

To improve next time | will
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Exemplification
Year 5: Summer 2 - Christianity
Enquiry: What is the best way for a Christian to show commitment to God?

| These are examples of the style of answer for each expectation. The content could be different. |

| WORKING TOWARDS

| can understand why the first person lied to protect the Jews and that must have been a dangerous
thing to do. The second lady probably didn’t want to get them into trouble but for her, she had to tell the
truth, no matter what. They both showed commitment but | think showing commitment to saving people’s
lives is a really good thing.

Christians show commitment to God by praying and by following the Ten Commandments. Some
Christians might pray at home by themselves and other Christians might pray with friends or at church,
out loud or in their heads.

What Christians do is up to them and it doesn’t mean they are a bad Christian if they don’t go to church
every week.

Year 5 expectation | WORKING AT

To me, the second lady showed her commitment by trusting that God would look after the Jews rather
than lying to protect them. Commitment is definitely showing love and kindness but it is also sticking
to what you say you believe no matter how hard it gets. People have to make choices about what they
show commitment to and how they do it.

Taking Communion helps Christians show commitment to God because they are remembering Jesus
dying for them on the cross. Going to church and worshipping with other Christians is another way
that many Christians show commitment to God. Some Christians might think that they do not have to
take Communion or go to church to show commitment to God; that they can pray at home and make
sure they are following the Ten Commandments without going to church or taking Communion. Some
Christians think living a good life is the most important way to show commitment to God.

| think it would be better for Christians to show commitment to God by going to church and reading the
Bible because then they will learn more about being a good Christian so they will know what to do.

| WORKING BEYOND

Commitment is sometimes easy because it doesn’t cost us anything but sometimes it can mean you give
up other things or disagree with people, like the sisters. | think that commitment links with love because
if you love something or somebody, you are committed to it or them, and will keep the promises you
make. It also means you have to have good judgement which is another gift of the Spirit, because you
have to choose what is the right thing to do even though it might not be the easiest. But this is all about
personal choices.

It is important for Christians to show commitment to God because they believe that God sent Jesus to
die on the cross for them. They also believe that if they try to be like Jesus and ‘love their neighbour’ and
ask for forgiveness from God, then they will go to heaven when they die. Christians show commitment

to God in different ways: going to church, praying, taking holy Communion and by trying to act as Jesus
did. For example, the Bible says to ‘love your neighbour as yourself’ and Christians try to love everybody
and be kind to everybody (as Jesus did).

| know it is OK for Christians to choose how much they put into their religion. Some will go to
Communion every week and some might never go to church. It is like my brother and me. We both
support Southampton F.C. but | go every week through the season to support them with my Dad, and my
brother only goes when they are likely to win or when his girlfriend is working on a Saturday.
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Year 5: Summer 2 - Christianity
Enquiry: What is the best way for a Christian to show commitment to God?

SMSC

| Spiritual | Moral | Social | Cultural |

British Values

Democracy Rule of Law Individual Liberty Mutual Respect Tolerance of those of
different faiths and beliefs
4 (10 commandments) 4 Martin Luther 4 4
King
d U d 0[S O O < U
Step 1 Engagement Step 2 Investigation Step 3 Evaluation Step 4 Expression
Skills Skills Skills Skills
Interpretation Investigation Discernment Expression
Empathy Application Analysis Reflection
Evaluation Synthesis
Attitudes Attitudes Attitudes Attitudes
Curiosity Critical awareness Open-mindedness Self-awareness
Appreciation
Wonder
Attainment descriptors
WORKING TOWARDS | | can express why showing commitment to something may be a good thing.
| can describe some of the ways that Christians choose to show commitment to God
and am starting to understand that they may do this in different ways.
| can start to understand there are different degrees of commitment and that's up to
(Level 3) individual Christians.
WORKING AT | can show an understanding of why people show commitment in different ways.
Year 5 | can describe how different practices enable Christians to show their commitment to
expectation God and understand that some of these will be more significant to some Christians
than others.
| can explain why | think some ways of showing commitment to God would be better
(Level 4) than others for Christians.
WORKING BEYOND | can explain why one way of showing commitment may not be better than another.
| can explain why it is important to Christians to show their commitment to God and can
describe different ways they choose to do this.
| can explain that individuals choose to show different degrees of commitment to their
(Level 5) religion and can relate this to commitments | make in my life.

Post-it notes/slips of paper

‘The Hiding Place’: by Corrie Ten-Boom
Bible Story (Old Testament): The Ten Commandments Exodus - 20 2-17
Bible Story (New Testament): Love thy neighbour as thyself - Letter to the Galatians 5 14
Bible Story (New Testament): Holy Spirit - Letter to the Galatians 5 22-26

Resources needed for this Enquiry

Teacher reflection on this unit
WWW (What went well)

EBI (Even better if)
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Year 5
Optional

Theme:
Trinity

Key Question:

Does belief in the Trinity help
Christians make better sense of God
as a whole?

Religion:
Christianity
Concept: God
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Key Stage 2 i -,
Medium Term Planning

ask the question or invite
children’s questions.

NB: This is an additional Christianity Enquiry for your use if you so choose

| Term: Optional

Theme: Trinity Religion: Christianity Concept: God

Key question for this enquiry: Does belief in the Trinity help Christians make better sense of God as a
whole?

Learning Objectives: We are learning to understand the Christian belief that one God can be present

as 3 persons.

Teaching and Learning Activities

Step 4 Expression (1 lesson)

Ensure class charter used as discussing personal attributes.
(Remind children of Jigsaw Charter if you are a Jigsaw
school). What good parts of your character can people

not “see” that you feel comfortable sharing, what parts are
very open and what is your greatest “power” that could help
others? Children to have net of a triangular based pyramid
on Activity Sheet 2. Draw picture of themselves on the base
and answer these in writing and drawing on the other 3 faces.
Discuss that other people may have hidden aspects too. How
can understanding this give us more empathy with others?
By seeing people in different ways, can we understand them
better? You could also use the pyramid net to ask children to
express their understanding of the 3 persons of the Trinity -
Activity Sheet 3.

|

Step 3 Evaluation (1 lesson)

Using the work the children have compiled throughout the
investigation, create their own definition/ description of each
person of the Trinity on the Activity Sheet 1. Ensure children
use what they have found out in respect to roles as well as
description and remind them to put identical attributes as
well as the differences (gained from 2nd investigation lesson
- Athanasian Creed). Consider the question: do these three
“persons” help a Christian understand God? Why/why not?

Step 1 Engagement (1 lesson)

Auberon Owl é invites children to use Playdough. Can you
make something from it to represent you? (Link to Sikhism
Step 4 Year 3 Autumn 1 if studied). Explain it to a talking
partner. Now roll your ball up and make something else and
explain that to somebody else. Do a third time with a different
talking partner. Ask the 3 people to describe that one person
to the class from what they have been told. £ Did they all
see the same thing? Why not? Were all three made from the
same ball of play dough? Introduce “consubstantial” meaning
of the same substance or essence

Use a really large candle. Light it, ask the children to think of
properties it provides such as light, warmth, and any other
uses or feelings it gives them. Make a list. Explain this one

is too big (powerful) to be held. Light a birthday candle from
the first. Have you had one of these in your home? Need it to
be different so that it is safe to have in our houses where we
live. Discuss how the flame came from the first but the first
has not changed at all. The flames are consubstantial. Refer
to list - do both flames have the same properties? If possible
allow a child to hold this smaller candle safely for a small
amount of time. Light a 3rd different candle from the first big
one. Do not allow the children to touch this candle directly
but ask them to hold out their hands a safe distance away so
they can feel the warmth. Can you “see” warmth? Just feel.
Does it have the same properties as the others? Discuss how
the flame from the first has not decreased to create the 2nd
two and they are “made” from it (consubstantial) yet they all
burn independently.

2t BRIDGE: DIFFERENT ASPECTSOF ME §

Step 2 Investigation (3 lessons)

Directly teach that many Christians believe in The Trinity - one God is 3 consubstantial persons - Father, Son and Holy Spirit.
Link back to the candles in L1. 1st: too powerful to be touched/held could represent God the father, 2nd that we are most used
to seeing and can touch/hold is similar to the belief in the incarnation so that Jesus could live among humans, 3rd that they
couldn’t touch but that they could feel is similar to the Holy Spirit. But flame was the same on each - burning a wick with a yellow
flame. Explain that we are going to investigate where these beliefs come from and decide whether we think it helps Christians to
understand God in his different roles and persons, God as whole.

% Qu 1: What does the Bible say about the Trinity? Look at Matthew 28:18-20 - known as the Great Commission. Jesus
himself uses the phrase Father, Son and Holy Spirit. Look back into Old Testament - Genesis 2: 7 (creation of man), prophets
who had personal encounters with God the Father e.g. Abraham (Genesis 12), Moses (Exodus 3); reference to the Holy Spirit:
Psalm 51 vs 10 & 11, Matthew 1:18-20, Person of Jesus: refer back to previous teaching e.g. Christmas, miracles, friend etc.,
John1 where Jesus is referred to as the Word, Peter in Matthew 16:15-16. What do these tell you about each person in the
Trinity?

% Qu 2: What does the Church say about the Trinity? Directly teach that the “Creed” states church’s beliefs (Credo means
“I believe”) so summarises teaching on the Trinity. Split class into 3 groups Look at Nicene Creed, Apostles Creed and excerpts
from the Athanasian Creed which “Book of Common Prayer” states should be read on Trinity Sunday. Share, compare, and add
to descriptions.

) Qu 3: What have other sources to add? Look at different quotes about the Trinity from a variety of sources e.g., hymns such
as Holy, Holy, Holy paintings e.g. Rubley, fresco by Luca Rossetti da Orta, stained glass quotations and any other sources (lots of
pictures on Google).

Children can examine texts/resources in each lesson and build a bank of evidence to form a profile about each person in note/
pictorial form. Can draw/paint or write their views of what each ‘person’ of the Trinity is described as, what skills/gifts/powers they
share and what more individual role they have from how the author/artist sees them. Refer to key Question each lesson- is this
information helping a Christian understand God? How? Is it building a picture of the whole?

Evidence in Discovery RE Journals: Activity Sheets.

Teacher note: God
From ‘Understanding Christianity’ Church of England
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Year 5: Optional - Christianity
Enquiry: Does belief in the Trinity help Christians make better sense of God as a whole?

Creeds for use in second investigation lesson:

Nicene Creed:

We believe in one God,

the Father, the Almighty,

maker of heaven and earth,

of all that is,

seen and unseen.

We believe in one Lord, Jesus Christ,

the only Son of God,

eternally begotten of the Father,

God from God, Light from Light,

true God from true God,

begotten, not made,

of one Being with the Father;

through him all things were made.

For us and for our salvation he came down from heaven,
was incarnate from the Holy Spirit and the Virgin Mary
and was made man.

For our sake he was crucified under Pontius Pilate;

he suffered death and was buried.

On the third day he rose again

in accordance with the Scriptures;

he ascended into heaven

and is seated at the right hand of the Father.

He will come again in glory to judge the living and the dead,
and his kingdom will have no end.

We believe in the Holy Spirit,

the Lord, the giver of life,

who proceeds from the Father and the Son,

who with the Father and the Son is worshipped and glorified,
who has spoken through the prophets.

We believe in one holy catholic and apostolic Church.
We acknowledge one baptism for the forgiveness of sins.
We look for the resurrection of the dead,

and the life of the world to come.

Amen.
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Year 5: Optional - Christianity
Enquiry: Does belief in the Trinity help Christians make better sense of God as a whole?

Apostles’ Creed:

| believe in God, the Father almighty,

creator of heaven and earth.

| believe in Jesus Christ, his only Son, our Lord,
who was conceived by the Holy Spirit,

born of the Virgin Mary,

suffered under Pontius Pilate,

was crucified, died, and was buried;

he descended to the dead.

On the third day he rose again;

he ascended into heaven,

he is seated at the right hand of the Father,
and he will come to judge the living and the dead.
| believe in the Holy Spirit,

the holy catholic Church,

the communion of saints,

the forgiveness of sins,

the resurrection of the body,

and the life everlasting.

Amen.
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Year 5: Optional - Christianity
Enquiry: Does belief in the Trinity help Christians make better sense of God as a whole?

Excerpts from Athanasian Creed
That we worship one God in Trinity, and Trinity in Unity;
Neither confounding the Persons: nor dividing the Substance.

For there is one Person of the Father, another of the Son: and another of
the Holy Ghost.

Such as the Father is, such is the Son: and such is the Holy Ghost.

The Father eternal, the Son eternal: and the Holy Ghost eternal.
And yet they are not three eternals: but one eternal.

So likewise the Father is Almighty, the Son Almighty: and the Holy Ghost
Almighty.

And yet they are not three Almighties: but one Almighty.

So the Father is God, the Son is God: and the Holy Ghost is God.

And yet they are not three Gods: but one God.

So likewise the Father is Lord, the Son Lord: and the Holy Ghost Lord.
And yet not three Lords: but one Lord.

And in this Trinity... none is greater, or less than another;
But the whole three Persons are co-eternal together: and co-equal.

(About Jesus)
Perfect God, and Perfect Man:

Who although he be God and Man: yet he is not two, but one Christ;

He ascended into heaven, he sitteth on the right hand of the Father, God
Almighty:

Glory be to the Father, and to the Son: and to the Holy Ghost;

As it was in the beginning, is now, and ever shall be: world without end.
Amen.
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Enquiry: Does belief in the Trinity help Christians make better sense of God as a whole?

Name:

Class:

Many Christians believe in
the Trinity. The persons in the
Trinity are:

God the Father
God the Son
God the Holy Spirit

How many Gods do Christians
believe in?

God the Father:

Description and role:

Do you find the Trinity easy or
difficult to understand? Why?

God the Son:

Description and role:

Why do you think many
Christians find the Trinity
helpful in understanding God
as a whole?

God the Holy Spirit:

Description and role:

Why do you think some
Christians find the Trinity
difficult to understand?
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Year 5: Optional - Christianity
Enquiry: Does belief in the Trinity help Christians make better sense of God as a whole?

Triangular Based Pyramid net for Expression lesson
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Year 5: Optional - Christianity
Enquiry: Does belief in the Trinity help Christians make better sense of God as a whole?
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We take turns to speak (te
We use kind and positive words
We listen to each other
We have the right to pass

We only use names when giving
compliments or when being positive

We respect each other’s privacy
| (confidentiality)

www.jigsawpshe.com
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Year 5 My Learning Progress
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.

Name: Class:
Year 5 Optional Does belief in the Trinity help Christians make better Comments
sense of God as a whole?
WORKING | can think of a gift/‘power’/character attribute that | may
TOWARDS have which may be useful to others.
| can describe the members of the Trinity with some
reference to the roles they have and start to understand
that they are consubstantial.
| can say whether or not | think a Christian may find the
Trinity helpful in understanding God as a whole, showing
(Level 3) respect to Christians.
Year 5 | can explain how other people may have different aspects
expectati on to their natu.re. .
| can make links between the consubstantial nature of God
WORKING AT in 3 persons and the attributes that these persons share.
| can reflect on the Christian belief in The Trinity and some
(Level 4) of the sources of this belief and express thoughts on this.
WORKING | can use my self-knowledge of the hidden and open
BEYOND aspects of my character to empathise with others who may
also keep private characteristics which may be similar to or
different from me.
| can explain how the belief in the Trinity may help
Christians to understand more readily the different aspects
of God and how these contribute to God as a whole
through the belief that it is still one God.
| can explain my opinion on whether or not a Christian would
(Level 5) find the Trinity helpful in understanding God as a whole.
lamproudthat!

To improve next time | will
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Exemplification
Year 5: Optional - Christianity
Enquiry: Does belief in the Trinity help Christians make better sense of God as a whole?

| These are examples of the style of answer for each expectation. The content could be different. |

| WORKING TOWARDS

My power is that | am really patient so | don’t mind helping people if they don’t understand something - |
will never get cross with them.

God is the Father who made things, Jesus is the Son who came down to earth to live as a human and
the Holy Spirit can’t be seen but came down when Jesus left. They are consubstantial which means they
are all one thing.

| find it really hard to understand the Trinity but | can see that a Christian might find it useful because it
explains how something really powerful like God can be seen as a human in Jesus and as a feeling like
the Holy Spirit.

Year 5 expectation | WORKING AT

| thought | knew the people in the class really well but | have found out that lots of people have interests
or skills that | didn't know about. We all have different side to us. We are all different. Some people are
quiet and some are loud. | am quiet and patient.

All three aspects of the Trinity are eternal because they are basically all parts of God even though they
appear in different ways.

Many Christians believe in the Trinity because they have lots of examples of this in the Bible, and
important people in the church wrote the creeds which help them be clear about what they believe. |
think it is good to have these creeds because then everybody knows they believe in the same thing.
| think it might be easier for Christians to understand God in these 3 ways as they can’'t see God so
thinking of him in 3 different ways is easier.

| WORKING BEYOND

| realise that there are some things that my family knows about me that | don’t tell people at school,

like when | get sad about losing my Grandad, and some things that | do at school that | never really talk
about with my family so | can see how other people might have things that | don’t know about. | don't tell
my family everything | talk to my friends about.

Many Christians believe in one God even though the Bible talks about God as three people. Many
Christians see this as just looking at the same person of God in 3 different ways depending on what job
God is doing at the time so it was important for Jesus to be human so people could speak to him and
relate to Him but the Spirit has to be everywhere to kind of be in people to support them.

I think the Trinity does help some Christians understand that God is all powerful so He can appear in
different ways to do different things. | think Christians would find the Holy Spirit being invisible quite good
because it means it can be close to them all the time wherever they are, and they would feel supported.

124
© Discovery RE Ltd 2020



Discovery RE

K J
N
o

Year 5: Optional - Christianity
Enquiry: Does belief in the Trinity help Christians make better sense of God as a whole?

SMSC

| Spiritual | Moral | Social | Cultural |
British Values
Democracy Rule of Law Individual Liberty Mutual Respect Tolerance of those of
different faiths and beliefs
v v v
Step 1 Engagement Step 2 Investigation Step 3 Evaluation Step 4 Expression
Skills Skills Skills Skills
Interpretation Investigation Discernment Expression
Empathy Application Analysis Reflection
Evaluation Synthesis
Attitudes Attitudes Attitudes Attitudes
Curiosity Critical Open-mindedness Self-awareness
Appreciation awareness
Wonder

Attainment descriptors

WORKING TOWARDS | | can think of a gift/‘power’/character attribute that | may have which may be useful to
others.

| can describe the members of the Trinity with some reference to the roles they have
and start to understand that they are consubstantial.
| can say whether or not | think a Christian may find the Trinity helpful in understanding

(Level 3) God as a whole, showing respect to Christians.
WORKING AT | can explain how other people may have different aspects to their nature.
Year 5 § | can make links between the consubstantial nature of God in 3 persons and the
expectation attributes that these persons share.

| can reflect on the Christian belief in The Trinity and some of the sources of this belief
(Level 4) and express thoughts on this.

| can use my self-knowledge of the hidden and open aspects of my character to
WORKING BEYOND empathise with others who may also keep private characteristics which may be similar
to or different from me.

| can explain how the belief in the Trinity may help Christians to understand more
readily the different aspects of God and how these contribute to God as a whole
through the belief that it is still one God.

| can explain my opinion on whether or not a Christian would find the Trinity helpful in
understanding God as a whole.

Resources needed for this Enquiry

Playdough
Very large candle, birthday candle and one other of a different design (matches).

Creeds (given here) photocopied and/or cut up so that children can look at parts of them in their 3 groups.
(Make children aware that Athanasian has never been translated into more modern English so will need careful
interpretation including use of Holy Ghost for Holy Spirit.)

Pyramid net with prompts (enlarged and copied)

(Level 5)

Teacher reflection on this unit
WWW (What went well) EBI (Even better if)
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